
 

  

CHOICE  

National Report 

Greece 
 
March 2020 

 



 

1 

Partners  

KMOP - Greece 

Colour Youth - Greece 

Bilitis - Bulgaria 

LGL - Lithuania 

ACCEPT - Romania 

Editors 

Yiannis Kardoulis, KMOP, Greece 

Authors  

Antonia Torrens, KMOP, Greece 

Maria Elli Doufexi Kaplani, KMOP, Greece 

Thanasis Theofilopoulos, Colour Youth, Greece 

 

Publication date 

March 2020 

 

  



 

2 

Contents 
1. Introduction ......................................................................................................................... 4 

2. Key findings of the desk research .............................................................................................. 7 

2.1 Statistics and Social/Demographic data on hate crimes, hate speech, discrimination and bullying 

incidents against LGBT students in Greece ................................................................................ 7 

2.2 The situation of LGBT young people .................................................................................. 14 

2.3 National legal framework on hate crime, hate speech, discrimination and bullying ............ 16 

2.4 National Central policies in Greece on preventing/combatting anti-LGBT hate crime, hate 

speech, discrimination and bullying ........................................................................................ 18 

2.5 Good practices from other projects implemented in the country and/or organizations in 

preventing/combatting SOGI-based violence in the school environment ................................. 20 

2.6 Contact information (and short description of services providers) of LGBT and other Human 

Rights - organizations/bodies/institutions in Greece providing support for LGBT young people 22 

3. Key findings of the field research ............................................................................................ 26 

3.1 Short presentation of field research (focus groups), target groups...................................... 26 

3.2. Basic Knowledge .............................................................................................................. 27 

3.2.1 Terminology ............................................................................................................... 27 

3.2.2 National policies and school curriculum ...................................................................... 28 

3.2.3 Support systems ......................................................................................................... 30 

3.3 State of LGBT students in educational settings ................................................................... 31 

3.3.1 General situation ....................................................................................................... 31 

3.3.2 Incidents of HTB bullying in schools ............................................................................ 32 

3.3.3 Support by the State and organisations ...................................................................... 33 

3.4 School specific questions .................................................................................................. 35 

3.4.1 HTB remarks .............................................................................................................. 36 

3.4.2 Verbal and physical harassment ................................................................................. 37 

3.4.3 Situation in schools .................................................................................................... 38 

3.4.4 Provision of support ................................................................................................... 40 

3.5 Training needs .................................................................................................................. 43 

4. Key findings of the online survey ............................................................................................ 45 



 

3 

4.1 Short presentation of the online survey, target groups. ..................................................... 45 

4.2 Demographics................................................................................................................... 46 

4.3. Discrimination, bullying and harassment .......................................................................... 47 

4.3.1 HTB Remarks .............................................................................................................. 47 

4.3.2 Forms of harassment .................................................................................................. 49 

4.3.3 Bullying reporting systems.......................................................................................... 53 

4.4 Policies, action plans and support systems ........................................................................ 54 

4.4.1 National policies and curriculum ................................................................................. 54 

4.4.2 Support systems ......................................................................................................... 55 

4.5 State of LGBT students in educational settings ................................................................... 58 

4.5.1 General situation ....................................................................................................... 58 

4.5.2 Support by the State .................................................................................................. 61 

4.5.3 LGBTI+ issues in schools .............................................................................................. 62 

4.5.4 Recommendations for schools .................................................................................... 64 

4.6. Training needs ................................................................................................................. 65 

5. Conclusions and recommendations ......................................................................................... 67 

5.1 Future research areas ....................................................................................................... 68 

5.2 Recommendations for Policies .......................................................................................... 68 

5.3 Recommendations for Schools .......................................................................................... 69 

5.4 Recommendations for NGOs and municipalities ................................................................ 70 

References ................................................................................................................................. 71 

 

 

 

 

 



 

4 

1. Introduction 

The recently published data of Eurobarometer 2019 on “The social 

acceptance of LGBTI people in the EU” reveal a mixture of feelings 

and stances as well as contradictions inside Greek society regarding 

LGBT people and issues. 

For example, while most respondents believe that LGB people should 

share equal rights with cis-straight people (64%, EU average: 76%) 

and would feel total comfortable if they had a LGB colleague at work 

with whom they would have interactions on a daily basis (56%, EU 

average: 72%), at the same time they believe that same sex marriage 

should not be allowed (56%, EU average: 26%), something is “wrong” 

with sexual relations between people of the same sex (53%, EU 

average: 24%) and would feel total uncomfortable if they saw two men 

showing affection in public (60%, EU average:34%) or two women doing 

the same thing (57%, EU average:29%) or if their child had a romantic 

relationship with a person of the same sex (70%, EU average:27%) 

(European Commission, 2019 September 23:1-2,6,11,13). And while they 

support legal gender recognition (54%, EU average: 59%) and they 

would feel comfortable to have a transgender colleague at work with 

whom they would have interactions on a daily basis (45%, EU average: 

65%), they would feel total uncomfortable if their child had a 

romantic relationship with a transgender person (71%, EU average: 

34%) (European Commission, 2019 September 23:11,13). 

According to the above findings, it seems that there is still a big 

room for improvement especially regarding visibility of LGBT people 

in public space and respect. At the same time, the dominance of 

conservative values such as the promotion of the “traditional” family 

(between a cis-straight man and a cis-straight woman) which go hand 

in hand with anti-scientific stereotypes about sexuality and gender 

identity, may explain their negative stance towards same sex marriage 

and the chance of having a child who is LGBT himself/herself.  

The same respondents recognize that discrimination towards LGBT 

people in Greek society is widespread: 70% of respondents believed 
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that discrimination towards LGB people is “totally widespread” (EU 

average:53%), 57% believed the same for transgender people (EU 

average:48%) and 54% for intersex people as well (EU average:39%). 

A possible explanation regarding LGB people is the media attention 

to homo/biphobic attacks and the popularity of anti-LGB stereotypes 

and prejudices. The smaller respective percentage regarding 

transgender people may be explained with a recent (2017) positive 

development in national legal framework which facilitated the legal 

recognition of their gender. Thus, some respondents may believe that 

the status of Trans people in the country was improved.  

On the other hand, a positive message is that the majority of 

respondents totally support the introduction of LGBT issues in school 

lessons and materials. 66% of respondents totally agree that “School 

lessons and material should include information about diversity in 

terms of Sexual orientation (being gay, lesbian, or bisexual people)” 

(EU average:71%), 62% totally agree that “diversity in terms of Being 

transgender” (EU average:65%) and, similarly, 63% totally agree that 

“diversity in terms of Being intersex” (EU average:65%) should be 

also included (European Commission, 2019 September 23:15-16). A 

possible explanation may include – but not limited to – the 

introduction of a “thematic week” to schools by the Greek Ministry 

of Education that focuses on democracy and human rights – including 

LGBT identities. A positive feedback by school staff and students 

as well as these special courses’ and activities’ content itself may 

have played a positive role here. 

The largest EU Survey on the perceptions and experiences of lesbian, 

gay, bisexual, transgender and intersex (LGBTI) persons, conducted 

by the European Union Agency for Fundamental Rights – FRA (2020), 

which ran from May until July 2019, showed that 11% of the total of 

139,799 participants aged 15 years or older who describe themselves 

as lesbian, gay, bisexual, trans or intersex (LGBTI) experienced 

physical and/or sexual attack for being LGBTI, in the five years 

before the survey, (FRA, 2020:40), while 38% experienced harassment 

due to being LGBTI, in the 12 months before the survey (FRA, 2020:44) 

and 30% are almost never open about being LGBTI (FRA, 2020:24). 
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Regarding the age of the harassed LGBTI persons at EU level, most 

of them belong to the 15-17 old 18-24 age groups (FRA, 2020:45).  

When asked which were the most common places - other than employment 

- where they felt discriminated against for being LGBTI, schools and 

universities was the second (19%) most popular answer provided by 

the survey participants at EU level (FRA, 2020:34). The majority of 

15-17 and 18-24-years old respondents (at EU level) – 47% and 59% 

respectively –said that their school education has “never” - at some 

point - addressed LGBTI issues (FRA, 2020:16). Moreover, only 9% of 

respondents aged 15–17 years (at EU level) are “very open” at school, 

while 61% are “selectively open” and 30% choose to “hide” that they 

are LGBTI (FRA, 2020:27). Furthermore, just 20% of respondents aged 

15–17 years (at EU level and including Serbia and North Macedonia) 

said that during their time in school, someone “always” supported, 

defended or pro¬tected them and their rights as LGBTI persons, while 

the respective percentage of respondents aged 18-24 was even lower 

- just 11% (FRA, 2020:15).  

These results reveal that school environments at EU level do not do 

enough to facilitate the openness and visibility of LGBTI people, 

while at the same time they can be very hostile environments as well. 

 

In 2018, the International LGBTQI Youth & Student Organisation 

(IGLYO) launched the LGBTQI Inclusive Education Report depicting the 

situation of inclusiveness of LGBTQI people in the educational sector 

of European Countries. Greece had one of the lowest scores, covering 

only the indicator of international commitment and having no 

provisions on mandatory teachers’ training on LGBTQI awareness, 

information and guidelines, policies and action plans, inclusive 

national curricula, etc.  

The project Promoting School Environments Inclusive of Diversity 

based on SOGI – CHOICE, funded by the Rights, Equality and 

Citizenship programme of the EU, aims to contribute to the promotion 
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of inclusive schools and the prevention and combating of intolerance 

on the grounds of gender identity, gender expression, sexual 

orientation and/or sex characteristics in Greece, Lithuania, Poland 

and Romania. This will be achieved through the enhancement of the 

capacities of secondary school professionals in order to support 

diversity and contribute to the creation of inclusive school 

environments, the facilitation of reporting incidents of violence 

and intolerance on the grounds of Sexual Orientation and Gender 

Identity (SOGI), as well as through raising awareness of the school 

community and public about SOGI related 

discrimination/bullying/violence in the school environment. The 

present report was developed in context of the Work Package 2 ‘Needs 

Assessment: Exploring what LGBTQI and Cis-straight Students and 

School Professionals Want and Need’, which aims to map the current 

situation regarding the situation of LGBT young people, the forms 

of discrimination they face in educational settings, the national 

legal framework and existing good practices on preventing/combatting 

anti-LGBT hate crime, hate speech, discrimination and bullying. 

2. Key findings of the desk research 

2.1 Statistics and Social/Demographic data on hate crimes, hate speech, 

discrimination and bullying incidents against LGBT students in Greece 

The EU LGBT II survey, which ran from May until July 2019 and was 

conducted by the European Union Agency for Fundamental Rights - FRA, 

revealed that, 9% of the Greek respondents aged 15 years or older 

who describe themselves as lesbian, gay, bisexual, trans or intersex 

(LGBTI) experienced physical and/or sexual attack for being LGBTI, 

in the five years before the survey (FRA, 2020:40), while 33% 

experienced harassment due to being LGBTI, in the 12 months before 

the survey (FRA, 2020:44) and 43% are almost never open about being 

LGBTI (FRA, 2020:24). Greece has the highest rate (71%) of trans and 

intersex respondents aged 15 to 17 ) who felt discriminated against 

in at least one area of life in the 12 months before the survey (FRA, 

2020:33). According to FRA (2020:33): “This shows a need for policy 
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measures targeting children and young people belonging to these 

groups”. 

 People in Greece who are discriminated against their sexual 

orientation often hesitate to file an official report to the relevant 

authorities. Greek Ombudsman is the national equality body with a 

mandate to combat discrimination and promote the principle of equal 

treatment. Furthermore, Greek Ombudsman’s duties also include the 

protection and promotion of children's rights – this task has been 

undertaken by the Ombudsman’s Department of Children's Rights.  

In 2017, Greek Ombudsman published its Equal Treatment Report which 

was “the first comprehensive presentation of the Greek Ombudsman’s 

activity, as the national body of promoting equal treatment”, 

following the expansion of its mandate under the equal treatment law 

No. 4443/2016 (Pottakis, 2018:7). The small number of the recorded 

discrimination incidents on the grounds of sexual orientation should 

not lead to the conclusion that the phenomenon in Greece is a 

marginal one and that there are certain fears and worries which 

gay/lesbian/bisexual people face when they have to decide to submit 

a complaint or not. As it is explained in Ombudsman’s 2017 Equal 

Treatment Special Report: 

Discriminations on grounds of sexual orientation pertain to a 

steadily limited number of topic categories, concerning especially 

the fields of occupation and employment. Obviously, the small number 

of such complaints cannot be considered as evidence of absence of 

discriminations. On the contrary, it indicates the hesitation of the 

victims to reveal delicate data of their private life, as well as 

the fear that the work environment would worsen following their 

complaint to the competent institutional authorities (Greek 

Ombudsman, 2018:103). 
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On the contrary and regarding discrimination incidents on the grounds 

of gender identity, such cases “systematically constitute a subject 

matter of the complaints investigated by the Ombudsman” due to  

The networking and the constant co-operation that the Ombudsman has 

developed with organizations that are active in the field of 

transgender persons’ rights protection, as well as to the fact that 

the victims themselves do not hesitate to complain to the authorities 

they trust (Greek Ombudsman, 2018:106). 

Most recorded cases of discrimination based on gender identity and/or 

sex characteristics were “in the fields of occupation, access to 

goods and services and provision of healthcare in public hospitals”, 

while cases “related to the aforementioned grounds in the area of 

primary and secondary education were of particular interest due to 

the public debate that has been triggered by the provisions of the 

law on the legal recognition of gender identity” (Greek Ombudsman, 

2018:106): 

An indicative case is that of minor transgender students, 14 and 15 

years old, who asked together with their parents for the intervention 

of the Ombudsman, in order to make their school accept their gender 

identity. Their main request was to be called by the teachers with 

the name they have chosen, as well as to be treated with respect and 

acceptance, equally to their other classmates. 

During the meetings held with the concerned teachers’ associations, 

the Ombudsman highlighted both the institutional framework for the 

protection of transgender persons and the medical, social and 

psychological dimensions of the matter, while stressed the 

importance which the timely recognition and acceptance of the 

transgender adolescents has for their future psychosocial 

development (Greek Ombudsman, 2018:106). 
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Anti-LGBT discrimination incidents recorded by Greek Ombudsman  

Year Total 

number of 

complaints 

Percentage (%) of 

complaints which fell 

within Ombudsman’s 

competence 

of discrimination 

on grounds 

of sexual 

orientation 

Percentage (%) of 

discrimination on grounds 

of gender identity or sex 

characteristics 

2017 738 77% 1% 1% 

2018 899 82% 1% 1% 

2019 1176 84% - 1% 

Source: Equal Treatment Special Reports of the Greek Ombudsman  

 

In 2018, the numbers of complaints received by LGBTQI+ people 

remained low. Greek Ombudsman recognizes that the number of recorded 

discrimination incidents on the grounds of sexual orientation, 

gender identity and/or sex characteristics is just the tip of the 

iceberg and more measures have to been taken in order to facilitate 

the access of LGBTQI+ people to support (and recording) services: 

With respect to cases of discrimination on grounds of (…) sexual 

orientation, gender identity or gender characteristics, a clear 

inconsistency is ascertained between the submitted complaints and 

the discrimination that is suffered by individuals with these 

characteristics in the real social field. This fact is due to the 

general difficulty that the victims of these discriminations face 

in their search for support. Being fully aware of this need and in 

its attempt to overcome the communication and information barrier, 

the Ombudsman aims at networking with civil society organisations 

that engage in the protection of these persons’ rights, but also at 

undertaking targeted actions on a regional level (Lykovardi, 2019: 

12). 
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According to the Ombudsman's Equal Treatment Annual Report for 2019, 

the number of complaints from LGBTQI+ individuals remains low: only 

1% of all (valid) reports concerned discrimination cases "due to 

social status, sexual orientation, identity or gender 

characteristics" (Greek Ombudsman, 2020:15). 

As for gay, lesbian and bisexual people in particular, as noted in 

the Report, "discrimination on the basis of sexual orientation still 

appears to be strongly associated with social stigma and prejudice 

over the years, which exacerbates the reluctance of victims to report 

discrimination or harassment against them" (Greek Ombudsman, 

2020:83). 

Regarding anti-LGBT hate crimes, the number of such crimes recorded 

by the (Greek) Racist Violence Recording Network1 has gradually 

decreased during the last three years. Possible explanations for 

this development include the widespread phenomenon of underreporting 

across Europe – which itself is caused by many reasons2 - as well as 

                                                           

1 “The initiative for the establishment of the Racist Violence Recording Network was taken in mid-2011 by the Greek National 
Commission for Human Rights (GNCHR) and the Office of the UN High Commissioner for Refugees in Greece (UNHCR) on the basis of 
two major findings: a) the identified absence of an official and effective data collection system on racist violence and b) the need to 
coordinate organizations which recorded, on their own initiative, incidents of racist violence against people who sought their services. 
(…) Apart from the coordinators, the UNHCR and the GNCHR, the RVRN is comprised of 42 Non-Governmental Organizations and civil 
society actors, as well as the Greek Ombudsman and the Migrants’ Integration Council of the Municipality of Athens, as observers. 
(…) In pursuit of the common objective, the RVRN: a) submits recommendations to the Greek authorities in compliance with Greek 
and international law on the protection of human rights; b) promotes the provision of information to the public and raises public 
awareness on combating racist violence; c) carries out consultations with various actors on special issues relating to racist violence; 
d) enhances collaboration with other actors in pursuit of combating racist violence; e) organizes and participates in training 
programmes held by civil society and other competent institutional bodies in relation to issues pertaining to the identification, 
recording, and combating of hate crimes. (…) The RVRN has been applying a strict methodology from the outset, recording incidents 
exclusively on the basis of interviews conducted with the victims. The victims’ willingness to come forward is therefore key in terms 
of the number of incidents that are actually recorded. All members of the RVRN have adopted the consolidated recording form of 
the RVRN. Each RVRN organisation member appoints focal points to record the incidents, i.e. social workers, lawyers, or other 
professionals or volunteers, who are trained by the RVRN. Recording forms are completed anonymously and used exclusively by the 
RVRN for the purpose of combating racism and hate crimes” (in RVRN - Racist Violence Recording Network. 2018 March 28. “Annual 
Report 2017”, p. 7-8. Retrieved from:  

https://www.solidaritynow.org/wp-content/uploads/2018/04/Report_2017eng.pdf). 
2 According to the RVRN’s 2017 annual report there are still certain behaviors or practices of the Police that prevent the victims from 
reporting their experiences, and these need to be dealt with promptly” (Ibid, p. 20). 

https://www.solidaritynow.org/wp-content/uploads/2018/04/Report_2017eng.pdf
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the lack or ineffectiveness of available victim support services. 

According to last annual report of RVRN: 

In the 2017 report, the RVRN highlighted the downward trend of 

recorded assaults against LGBTQI+ persons, stressing that the low 

number of complaints is an alarming trend across Europe. That trend 

was confirmed in 2018 as well. (…) the opinion expressed since 2016, 

according to which the recording of incidents and reporting are 

linked to the provision of support services to the victims, seems 

to be confirmed (RVRN, 2019 April 18:17). 

Anti-LGBT hate crime recorded by CSOs members of RVRN 

Year Number of anti-LGBT hate 

crimes 

Total number of hate 

crimes 

Percentage (%) of anti-

LGBT hate crime 

2015 185 273 67,76% 

2016 57 95 60% 

2017 47 102 46,07% 

2018 27 117 23,08% 

Source: Racist Violence Recording Network  

 

On the contrary, during the same period, the total number of hate 

crimes recorded by the Hellenic Police is increasing. But as RVRN 

explains regarding the 2017’s data, 40.76% of the total number of 

hate crimes recorded by the police also included cases of hate speech 

(RVRN 2018 March 28:20). As RVRN points out: “Hate speech does not 

fall within the traditional definition of racist crime and should 

therefore be distinguished from all other crimes, which are normally 

committed against specific victims on grounds of particular 

characteristics” (RVRN, 2018 March 28:20). 
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Anti-LGBT hate crime recorded by Hellenic Police 

Year Number of anti-LGBT hate 

crimes 

Total number of hate 

crimes 

Percentage (%) of anti-

LGBT hate crime 

2015 15 80 potentially racially 

motivated incidents 

18,75% 

2016 15 84 potentially racially 

motivated incidents 

17,85% 

2017 41 184 potentially racially 

motivated incidents 

22,28% 

2018 40 226 potentially racially 

motivated incidents 

17,7% 

Source: Data of the Hellenic Police published by Racist Violence Recording Network  

 

Furthermore, “there are still certain behaviors or practices that 

prevent the victims from reporting their experiences, and these need 

to be dealt with promptly” (RVRN, 2018 March 28:20).3 During 2018, 

the total number of “potentially racially motivated incidents” 

recorded by Hellenic Police further increased (RVRN, 2019 April 

18:24). At the same time, the number of incidents against LGBT people 

(motive related to their gender identity and/or sexual orientation) 

recorded by the Police remained almost the same (RVRN, 2019 April 

18:24). Once again, the total number of hate-motivated incidents 

recorded by Police also included incidents related to hate speech - 

63 out of 226 (RVRN, 2019 April 18:23), which - as it has already 

been suggested by the RVRN before - should be distinguished from 

hate crimes (RVRN, 2018 March 28:20). The RVRN also suggests that 

                                                           

3 According to the RVRN’s 2017 annual report there are still certain behaviors or practices of the Police that prevent the victims from 
reporting their experiences, and these need to be dealt with promptly” (RVRN, 2018 March 28:20). 
For example, according to the RVRN: “In another (homophobic) incident, the victim and his partner (19 and 17 years old, respectively) 
were assaulted by a group of 6 people in a public square. An eye witness called an ambulance and notified the police. According to 
the victims, they were asked by the police officers who arrived at the scene to describe what had happened, but before they even 
had the chance to state that they wanted to file a complaint, one officer turned to the other and said “Come on, I don’t see any 
serious harm here” and they both took off. The two victims were then taken to hospital, where they received first aid care, underwent 
medical examinations, had their injuries taken care of and were eventually released. One of the two victims stated that both the 
medical crew on the ambulance and the medical staff at the hospital had treated them very nicely. However, once again the RVRN 
established a poor response on the part of the authorities, in terms of encouraging the victims to report the incident (in this case, an 
assault by multiple persons), despite the fact that only light injuries were caused as a result” (RVRN, 2018 March 28: 20-21). 
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Hellenic Police should publish the “qualitative analysis” of 

collected data in order to “enhance transparency and trust to the 

authorities and it will improve the planning of activities in 

combating racist crime” (RVRN, 2019 April 18:26). 

Finally, regarding available data on school bullying, according to 

organisation’s “Smile of the Child” report for the first six months 

of 2019, the organization received 3,186 calls while 2,436 

individuals reached the organisation to seek support (Smile of the 

Child, 2019 July 11). “Smile of the Child” is the national operator 

of the European Helpline for Children and Adolescents 116111, which 

provides counselling support for issues concerning minors and 

contributes to the prevention of phenomena of violence. Out of the 

total number of the aforementioned cases, 11.8% (287 cases) needed 

support on matters of bullying, 8% (195 cases) were about 

relationships with peers and 1.3% (32 cases) needed support on the 

adaptation in the school environment (Smile of the Child, 2019 July 

11). 

According to the relevant report for the year 2018, the organisation 

received 7,296 calls from 4,092 people (Smile of the Child, 2019 

January 31). In total, 10.92% (447 cases) sought support for matters 

of bullying, 9.36% (383 cases) concerned matters of relationships 

with peers and 2.59% (106 cases) needed counselling support for the 

adaptation of the child in the school environment (Smile of the 

Child, 2019 January 31). It should be highlighted though that the 

organization does not provide information regarding the motives of 

the perpetrators of bullying incidents, thus it is unknown which of 

these are homo/trans/biphobic ones. 

2.2 The situation of LGBT young people 

Education professionals that took part in the research conducted in 

context of the EU project HOMBAT described a rather negative school 

climate in terms of homophobic and transphobic bullying, mostly 

expressed as verbal harassment (Ioannou, 2018). Specifically, they 

mentioned the use of Sexual Orientation and Gender Identity (SOGI) 
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terms as insults, such as gay, faggot, lesbian, butch and other 

similar words with negative meaning (40%), mocking, intentional 

misgendering and the encouragement of boys ‘not to act like a girl’ 

and girls ‘not to act like a boy’ (47%). Noteworthy is the fact that 

such practices do not take place only amongst students, but also 

amongst teachers and by teachers to students. Education 

professionals also reported that teachers often try to find ways to 

suppress and discourage non-heteronormative behaviours and 

behaviours that do not follow the traditional gender roles, while 

they advise parents to consult experts and to encourage ‘gender 

appropriate’ games and relationships. According to the data of the 

online survey, conducted in the context of the aforementioned 

research, 71% of the respondents reported that students who do not 

follow the traditional gender image and roles are usually victims 

of bullying, whilst 53% clearly mentioned that their students are 

victims of homophobic and transphobic bullying. 

NGO Colour Youth’s “School Climate Research Project” came to 

similarly alarming results. The research was conducted online 

between March-July 2017 and published in 2018 (Iliopoulou et al., 

2018:7). The sample was 1,963 people, aging from 13 to 20 years old, 

who identify themselves as LGBTQ (Iliopoulou et al., 2018:9). Results 

indicate that 74.2% of the participants hear other students making 

homophobic comments, while 58.1% of the respondents reported hearing 

teachers making such comments (Iliopoulou et al., 2018:14). A large 

percentage of the sample (62.5%) reported that educational staff 

usually witnesses such conduct, however, most of the times they avoid 

any intervention (Iliopoulou et al., 2018:14). Regarding the forms 

of discrimination and violence experienced by LGBTQ students, 

findings revealed that one in three children have been verbally 

harassed, in the form of threats, mocking gestures, laughter, etc., 

based on their sexual orientation (32%), gender (31.1%) and/or gender 

expression (50.3%); approximately one in seven children have been 

physically harassed or/and have experienced physical violence, in 

the form of kicking, spiting, pushing, punching, etc., because of 

their sexual orientation (14.6%), gender (12.6%) or/and gender 

expression (19.3%); one in three LGBTQ children (33%) reported to 
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have been sexually harassed (Iliopoulou et al., 2018:14). Out of all 

children that have experienced violence that have experienced 

violence, 27.9% have not reported the incident(s), while 30.8% stated 

that the handling of the incident was somewhat efficient and 26.6% 

mentioned that the way the incident was handled was not at all 

efficient (Iliopoulou et al., 2018:14). 

2.3 National legal framework on hate crime, hate speech, discrimination 

and bullying 

Fundamental rights are protected by the Constitution of Greece. More 

specifically, article 2 - paragraph 1 ensures the respect for and 

protection of human dignity, article 4 - paragraph 1 ensures equality 

before the law, article 5 - paragraph 2 ensures the protection of 

life, honour and freedom, article 20 - paragraph 1 the right to 

judicial protection) and article 25 - paragraph 1 the unrestricted 

exercise of individual and social rights with regard to the State 

and relations between individuals (Hellenic Parliament, 2009). 

Law No. 4285/2014 (Articles 1-5, Amendment of Law 927/1979) for 

combating several forms and manifestations of racism and xenophobia 

criminalises any public acts with the intention to cause, incite, 

stimulate or provoke actions, verbally or through the press and the 

internet, that may lead to discrimination, hate or violence against 

a person or a group defined by reference to race, colour, religion, 

descent or national or ethnic origin, sexual orientation or gender 

identity (SOGI), or disability in a way that endangers public order 

or is a threat for the life, freedom or the physical integrity of 

the aforementioned people. It also incriminates any relevant acts 

with the intention to cause, incite, stimulate or provoke actions 

that will damage possessions that are in use by the aforementioned 

person(s), in a way that endangers the public order. In case the 

above criminal acts are committed by a civil servant or public agent, 

during the exercise of their duty, the penalty or punishment is 

bigger. The criminal acts protected by Law No. 4285/2014 follow the 
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ex officio prosecution and during the file of the complaint the 

victim does not pay the relevant fee in favour of the State.  

Law No. 4356/2015 (Article 21, Amendment of Article 81A Criminal 

Code) introduces harsher penalties for committed criminal acts which 

were motivated by prejudice against a person’s (or a group of 

persons) characteristic(s). The protected characteristics include 

sexual orientation, gender identity and sex characteristics. 

Finally, according to Article 29 (Add Article 361Β to the Criminal 

Code) of the same Law, the exclusion of people from goods or services 

or the announcement of such exclusion out of contempt for their 

characteristic(s) – including sexual orientation or gender identity 

– is punished with 3 months (at least) imprisonment and at least 

1500 euro (at  least) fine. If two or more persons are involved in 

such criminal act, then penalties include imprisonment of at least 

six months and fines between 5.000 and 25.000 euro. 

In 2016, the new Equal Treatment law (4443/2016) was passed, 

criminalising discrimination in the employment sector based on 

sexual orientation, gender identity and gender characteristics, 

integrating the Council Directive 2000/78/EC for the establishment 

of a general framework for equal treatment in employment and 

occupation and the Directive 2014/54/EU of the European Parliament 

on measures facilitating the exercise of rights conferred on workers 

in the context of freedom of movement for workers. The law defines 

discrimination based on, amongst others, sexual orientation, gender 

identity and gender characteristics as direct, when an individual 

is treated less favourably based on the aforementioned reasons; 

indirect, when an apparently neutral fact can put people in a 

situation of particular disadvantage compared to other people; 

harassment, which constitutes an unwanted behaviour, connected to 

the above reasons, aiming or resulting in the violation of the 

individual’s dignity or the creation of an intimidating, hostile, 

humiliating, degrading or aggressive environment; discrimination 

based on relations, when an individual is treated less favourably 

because of their relationship with person(s) of the above 

characteristics; discrimination based on perceived characteristics; 
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and multiple discrimination, when discrimination is based on more 

than one of the reasons mentioned above. Furthermore, victims are 

protected from any kind of retaliation.  

Law 4443/2016 does not include a clear reference to sexual 

orientation, gender identity and sex characteristics as protected 

characteristics against discrimination in social protection, social 

benefits, tax reliefs, education, and housing. On the other hand, 

the same law, prohibits discrimination on the grounds of sexual 

orientation, gender identity and sex characteristics “during sales 

of goods or provision of services to the public”. 

Even though there are no laws and provisions explicitly about 

bullying, several aspects of the phenomenon are covered by the 

General Penal Code and other provisions. Specifically, Article 8 of 

Law No. 4322/2015 criminalises the cause of physical and 

psychological harm with continuous harsh treatment. However, it is 

stated that if relevant conduct which is exerted between minors is 

punished only if there is an age difference of three years and above 

between the involved parties. Article 360 of Law No. 4619/2019 on 

the Ratification of the Penal Code, also punishes people who are 

responsible and have custody of children, who are 15 years old or 

younger, and omit to obstruct them from committing any criminal act. 

2.4 National Central policies in Greece on preventing/combatting anti-

LGBT hate crime, hate speech, discrimination and bullying 

In 2012, the Ministry of Education and Religious Affairs established 

the 6th of March as the National School Day against Violence in 

Schools. This initiative provides educators, students and parents 

the chance to exchange views, ideas and information and raise 

awareness on the prevention and tackling of school violence and 

bullying experienced by students, in order to strengthen 

relationships amongst peers and eliminate the negative impact of 

such phenomena. 
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Each year, a thematic week is implemented in all schools of the 

country, aiming at raising awareness on vital issues. For the school 

year 2018-2019, the Ministry of Education and Religious Affairs has 

set the focus on matters of Democratic Coexistence and Human Rights, 

with particular emphasis, amongst others, on ‘Respect towards the 

Others’ and ‘Gender Identities’. The Institute of Educational Policy 

provides education professionals with resources and educational 

material on the respective issues.   

The Hellenic Police services against racist violence have a special 

telephone line for complaints – 11414, which operates 24/7. Anonymity 

and confidentiality are ensured. The services can proceed to ex 

officio interventions, or may intervene after the official complaint 

or report, in order to investigate and prosecute any criminal public 

act with the intention to cause, incite, stimulate or provoke actions 

that may lead to discrimination, hate or violence against a person 

or a group defined by reference to race, colour, religion, descent 

or national or ethnic origin, sexual orientation or gender identity 

(SOGI), or disability. They are also responsible for the collection 

of data and record of criminal acts with racist characteristics, as 

well as for the information provision to victims or people who form 

a complaint. 

Moreover, the Cyber Crime Division of the Hellenic Police consists 

of five departments one of which is the Unit of Minors Internet 

Protection and Digital Investigation. The responsibilities of this 

unit include combatting criminal acts committed against children on 

the internet or by any other means of electronic/digital 

communication, investigating cyber bullying as well as online 

racist/xenophobic content, suicide (intent) cases and cases of 

disappearance, supporting responsible public services in promoting 

prevention measures against suicides or investigating criminal acts 

which have been committed online.  People may contact the Division 

through the 24hr 11188 special line, by email or via the Division’s 

social media accounts. Moreover, the Division runs the website 

www.cyberkid.gov.gr for children and their parents as well as the 
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smartphone application “Cyberkid App” with useful information and 

guidelines for safe internet use.  

The Helpline 11528-Next to You, working under the aegis of the 

Ministry of Education and Religious Affairs and operating from 

Monday-Friday 11:00-20:00, provides psychological support to 

LGBTQIA+ people, their families, and education professionals. The 

initiative runs with the joint cooperation of four organisations: 

Lesbian and Gay Community of Greece (OLKE), Positive Voice, Athens 

Pride and Thessaloniki Pride. All calls are confidential and 

anonymous. The Helpline provides information on matters of sexual 

orientation and gender identity to professionals and gives them the 

chance to share and discuss their approach with a colleague. The 

Helpline also provides guidance to education professionals on ways 

to handle a homophobic/transphobic behaviour in the class, as well 

as support in case an educator wishes to intervene in a case of 

bullying/ school violence or to engage into dialogue for matters of 

gender identity and sexual orientation. 

2.5 Good practices from other projects implemented in the country 

and/or organizations in preventing/combatting SOGI-based violence in 

the school environment 

‘Live Without Bullying’ is a national project implemented by KMOP, 

aiming at preventing and combating school and cyber bullying, by 

supporting children and adolescents that are involved in incidents 

of bullying. Children who have experienced or experience bullying, 

or have witnessed an incident of bullying can log in the online 

platform and chat to talk anonymously and free with a counsellor, 

in order to seek support. Online psychological support is also 

available to parents and teachers who have witnessed relevant 

phenomena. Trainings on bullying and ways to prevent and handle the 

phenomenon, addressing to students of lower secondary education 

(gymnasium) and education professionals, are also implemented in 

schools; they are available online, ensuring easy access to students 

and professionals living outside the region of Attica.  
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Rainbow School –a voluntary, non-governmental, scientific 

collectivity– provides education professionals with additional 

educational material on inclusive education and manuals for the 

awareness raising, training and information provision to relevant 

stakeholders, such as parents, educators, religious counsellors, 

etc. Resources on gender identities, children’s rights, inclusive 

education, guidelines on handling practical issues on matters of 

sexual orientation, gender expression and characteristics are 

available and easily accessible in their site. They also implement 

informative info-days and seminars for the empowerment of the 

abovementioned target groups. 

In 2017, Colour Youth launched the first nation-wide online survey 

regarding school environment and LGBT students. Almost 2000 LGBTQ 

teenagers and young adults aged 13-20 years old provided information 

about stances and behaviours of school staff as well of their 

classmates towards LGBTQ issues and people. The quite alarming 

results of the survey were presented during a conference in 2018, 

organized for this purpose and received wide media attention. 

Analytical findings of the survey are included in a report which is 

available online and charge free, thus spreading widely awareness 

on the phenomenon of homo/trans/biphobia in Modern Greek school 

environment. Furthermore, Colour Youth has also organized training 

awareness events both at schools and Universities.  

For example, Colour Youth – under the framework of “Tell Us!” project 

which focuses on recording anti-LGBT hate crime and provide victim 

support services - has organized and delivered training and awareness 

events for students of Panteion University of Social and Political 

Sciences, University of Athens Law and Medical Schools and Athens 

Social Work Department (2015-2016). Finally, Colour Youth has also 

organized awareness events on LGBT issues at school: most relevant 

and recent example was an awareness event for school staff and high 

school students hosted at the 1st Experimental High school of Athens 

(May 2018). 
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2.6 Contact information (and short description of services providers) of 

LGBT and other Human Rights - organizations/bodies/institutions in 

Greece providing support for LGBT young people 

Several NGOs and organisations are primarily focused on the support 

of LGBT young people, their parents and/or school staff or 

children/young adolescents in general. Some of them can be found in 

the table below: 

LGBT Organizations focused on LGBT children and young adults 

Name Services Contact Information 

Colour Youth 

–Athens 

LGBTQ Youth 

Community 

 Confidential recording of incidents of violence or 
discrimination on the grounds of sexual orientation, gender 
identity and/or sex characteristics. Referral of victims to 
support services of cooperating organizations. 

 Organization of support groups and group sessions for 
LGBTQI+ people, supervised and coordinated by mental 
health professionals. 

 Counseling support of Trans people regarding transition and 
legal gender recognition.  

 Organization of educational, entertaining, cultural events for 
LGBTQI+ people on a regular basis (weekly). 

 Collection and distribution of second hand clothes, shoes and 
accessories to unemployed or low income LGBTQI+ people 
(“Social Wardrobe”). 

 Preparation and publication of educational and informational 
material aiming at educating and/or raising awareness of 
professionals as well as and the wider public on LGBTQI+ 
issues. 

 Organization of training and/or awareness events as well as 
campaigns on LGBTQI+ issues and the promotion of the 
human rights of the LGBTQI+ community. 

 Advocating human rights of LGBT people to the Greek 
Government, democratic political parties and institutional 
bodies and services (Universities, Asylum Service, Hellenic 
Police etc.). 

• Tel: (+30) 
6945583395  

• E-mail: 
info@colouryouth.gr 

• Website: 
www.colouryouth.gr 

 

LGBT Organizations focused on LGBT students and school staff 

Name Services Contact Information 

mailto:info@colouryouth.gr
http://www.colouryouth.gr/
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Rainbow 

School 

 Organization and delivery of training and/or awareness 
events for school staff regarding LGBT issues. 

 Preparation and publication of relevant educational and 
awareness material for school professionals. 

 Group support for LGBT School staff (professors/teachers). 

 Referring and/or accompany LGBT children and teenagers to 
support service provides and relevant authorities. 

 Advocating human rights of LGBT people and in particular of 
LGBT students and school staff. 

 Tel: (+30) 693 1471 
567  

 E-mail: 
info@rainbowschool.gr  

 Website: 
www.rainbowschool.gr  

 

LGBT Organizations focused on LGBT families or parents of LGBT children 

Name Services Contact Information 

Proud Parents  Group support for parents of LGBT children. 

 Referring and/or accompany LGBT children and teenagers to 
support service provides and relevant authorities. 

 Advocating human rights of LGBT children. 

 Tel:  
(+30) 6977839037 

 E-mail: 

 proudparentsgreece
@gmail.com 

 Facebook Page:  
https://el-

gr.facebook.com/pr

oudparentsgreece/ 

 

Rainbow 

Families 

 Group support for rainbow families. 

 Referring and/or accompany LGBT people to support service 
provides and relevant authorities. 

 Preparation and publication of relevant educational and 
awareness material for school professionals, parents etc. 

 Advocating human rights of LGBT people and in particular of 
LGBT children and rainbow families. 

 Organizing awareness events regarding LGBT issues in 
general or rainbow families in particular. 

 E-mail: 
ouraniotoksofamilies@g

mail.com   

 Website: 
www.rainbowfamiliesgr

eece.com 

 

Other children’s rights organizations 

Name Services Contact Information 

KMOP  Online platform and mobile application providing 
psychological support to children who experience/have 
experienced/have witnessed bullying incidents, teachers and 
parents (project LiveWithoutBullying). 

 Trainings on bullying and ways to prevent and handle the 
phenomenon, addressing to students of lower secondary 
education (gymnasium) and education professionals, 
implemented in schools and available online (project 
LiveWithoutBullying). 

LiveWithoutBullying: 

Website: 

https://livewithoutbullyi

ng.com/  

Via message: 

https://livewithoutbullyi

ng.com/contact 

mailto:info@rainbowschool.gr
http://www.rainbowschool.gr/
mailto:proudparentsgreece@gmail.com
mailto:proudparentsgreece@gmail.com
https://el-gr.facebook.com/proudparentsgreece/
https://el-gr.facebook.com/proudparentsgreece/
https://el-gr.facebook.com/proudparentsgreece/
mailto:ouraniotoksofamilies@gmail.com
mailto:ouraniotoksofamilies@gmail.com
http://www.rainbowfamiliesgreece.com/
http://www.rainbowfamiliesgreece.com/
https://livewithoutbullying.com/
https://livewithoutbullying.com/
https://livewithoutbullying.com/contact
https://livewithoutbullying.com/contact
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 Implementation of research on LGBTQI+ issues, in context of 
EU projects (e.g. HOMBAT) 

 Educational and informational material aiming at educating 
and/or raising awareness of professionals and the wider 
public on LGBTQI+ issues, in context of EU projects (e.g. 
HOMBAT, LookWide) 

 Organization of training and awareness events on LGBTQI+ 
issues, in context of EU projects (e.g. HOMBAT). 
 

Download the app: 

https://play.google.com

/store/apps/details?id=

com.livewithoutbullying

.app  

 

KMOP: 

Phone No.: +30 210 

3637547 

Email: kmop@kmop.gr  

Website: 

https://www.kmop.gr/ 

  

Network for 

children’s 

rights 

 Pedagogical/Creative teams for children of pre-school age 

 Individual Pedagogical/Creative programs for school children 

 Group Pedagogical/Creative programs for school children 

 Learning support for school children 

 Parent-children meetings in the context of Life-long Learning 

 Group Psychological support for children 

 Socio-pedagogical support for children 

 Pediatrician advice to parents and children 

 Social services provision (referrals, communication and 
mediation with other bodies for social support) 

 Greek language groups for parents 

 Meetings with educators on school and education issues 

 Group dialogue meetings with specialists (pediatrician, 
gynecologist, educator etc.) 

 Supporting families with clothing and food 

 Providing psychosocial and legal support to vulnerable 
families and refugee children as well as to children at risk 

 tel.  210.8257667 
210 20 15 510 

2018846590 

 E-mail: 
diktio@ddp.gr 

 Website: 
https://ddp.gr/en/ 

Smile of the 

Child 

National Helpline for Children SOS 1056: registration of reports 

for cases of violence against children, including bullying, 

provision of guidance on every issue and interconnection with 

other services  

 

 Direct Intervention carried out by Social Workers and 
Psychologists targeting children at immediate risk and 
children victims of any kind of violence (Physical, Sexual & 
Psychological Abuse, Neglect, Bullying and Trafficking). 
Intervention is carrier out following information - anonymous 

 National Helpline 
for Children SOS 
1056 (24hr)  

 E-mail: 
 info@hamogelo.gr 

 Website: 
https://www.hamogelo.

gr/gr/en/home/  

https://play.google.com/store/apps/details?id=com.livewithoutbullying.app
https://play.google.com/store/apps/details?id=com.livewithoutbullying.app
https://play.google.com/store/apps/details?id=com.livewithoutbullying.app
https://play.google.com/store/apps/details?id=com.livewithoutbullying.app
mailto:kmop@kmop.gr
https://www.kmop.gr/
https://ddp.gr/en/
mailto:info@hamogelo.gr
https://www.hamogelo.gr/gr/en/home/
https://www.hamogelo.gr/gr/en/home/
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or not- received at the National Helpline for Children SOS 
1056. 

 Operating Day Center for the Provision of Customized Mental 
Health Services to Children and Adolescents, victims of 
abuse, neglect, domestic violence, victimized minors, 
children involved in bullying incidents and generally children 
who have recently or in the past have been exposed to 
severe psycho-traumatic experiences and suffering resulting 
to mental health, adaptation or behavioral problems. 

 Operating homes in order to protect children victims of any 
form of violence and provide them with a safe living 
environment. 

Organizations promoting safe internet 

Name Services Contact Information 

Greek Safer 

Internet 

Centre   

 SaferInternet4Kids.gr: provision of information and material 
for the safe use of the internet and social media, addressing 
to children and youth, parents and educators 

 Help-line: support and counselling for matters of overuse of 
the internet, online bullying, exposure to inappropriate 
material, etc. 

 SaferInternet4Kids.g
r: 
https://saferinterne
t4kids.gr/ 

 Help-line: 
http://www.help-
line.gr/, phone No. 
210 6007686, email: 
info@help-line.gr  

 

National Equality Body 

Name Services Contact Information 

Children’s 

Rights 

Department 

of the Greek 

Ombudsman 

 Report on violation of children’s rights 

 Information provision on children’s rights, through the 
telephone line, brochures and online 

 Intervention on their own initiative, in serious cases of 
children’s rights violations 

Phone No. for children: 

800.11.32.000 (Mon-Fri 

09.00-16.00) 

Submission of report: 

https://www.synigoros.

gr/?i=submission-

system.el.upobolianafor

as  

Police Services 

Name Services Contact Information 

Cyber Crime 

Division 

 detection and prosecution of crimes committed 
against children using the Internet and other means of 
electronic or digital communication and storage 

 investigation of online or electronic harassment cases 
(cyber bulling) and racist and xenophobic content on 

 Tel: 11188 (24hr)  

 E-mail:  
ccu@cybercrimeunit.go

v.gr  

https://saferinternet4kids.gr/
https://saferinternet4kids.gr/
http://www.help-line.gr/
http://www.help-line.gr/
mailto:info@help-line.gr
https://www.synigoros.gr/?i=submission-system.el.upobolianaforas
https://www.synigoros.gr/?i=submission-system.el.upobolianaforas
https://www.synigoros.gr/?i=submission-system.el.upobolianaforas
https://www.synigoros.gr/?i=submission-system.el.upobolianaforas
mailto:ccu@cybercrimeunit.gov.gr
mailto:ccu@cybercrimeunit.gov.gr
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the Internet, as well as participation in suicide cases 
and suicide intent or cases of disappearance 

 assisting the competent public services to prevent 
suicides reported through Internet as well as the 
agencies investigating cases of crimes committed on 
the Internet in accordance with existing legislation 

 Website: 
www.cyberkid.gr   

www.cyberalert.gr/feels

afe  

 

3. Key findings of the field research 

3.1 Short presentation of field research (focus groups), target groups. 

Qualitative research with students, education professionals and 

parents was conducted in order to map the current national situation, 

in the two biggest cities of Greece, Athens and Thessaloniki. 

Participants provided information regarding the current state of 

LGBTI+ students in educational surroundings, forms of discrimination 

and violence they experience, existing organisations and support 

systems, the existing situation in their schools and their training 

needs. The tools agreed by the consortium were used for the 

implementation of the research. The questionnaires for the parents 

and students that participated in the focus groups conducted in 

Athens were further adapted to their needs. 

Two focus groups with students and one additional interview were 

conducted; 17 students participated in the research in total. More 

specifically, eight students took part in a focus group in Athens, 

four of whom were female and one additional interview with a female 

student was implemented. Out of the total eight participants that 

participated in the focus group in Thessaloniki, seven were female. 

Focus groups participants preferred to write down their own answers 

and hand them to the researchers. 

One focus group with six educators was conducted in Athens, four of 

whom were female, while another one was implemented in Thessaloniki 

with the participation of eight participants in total; five were 

http://www.cyberkid.gr/
http://www.cyberalert.gr/feelsafe
http://www.cyberalert.gr/feelsafe
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female. Participants from Thessaloniki preferred to write down their 

own answers and hand it to the researcher, upon the end of the 

discussion. 

Out of the total 18 parents that took part in the research, 10 were 

from Athens (eight were female) and eight were from Thessaloniki 

(six were female). Participants preferred to keep their own notes 

throughout the discussion and hand it over to the researcher upon 

the completion of the focus group. 

3.2. Basic Knowledge  

3.2.1 Terminology 

Most students from Athens supported that were familiar with at least 

some of the terms homophobic, biphobic and transphobic bullying, but 

did not provide specific definitions; one mentioned that that they 

refer to bullying based on sexual orientation. The vast majority of 

students from Thessaloniki were able to approach the terms homophobic 

and transphobic bullying, providing definitions such as ‘those who 

fear and bully homosexuals/trans’. Some provided more generalised 

definitions, such as the one provided by the young participant from 

Athens. However, none of the participants from Thessaloniki seemed 

to be familiar with the term biphobic bullying, either not mentioning 

it at all, or providing definitions such as ‘those who fear and bully 

people who are attracted to the opposite gender’.   

At first, education professionals from Athens were unable to provide 

a definition of HTB school bullying; after analysing the question, 

half of participants defined the terms. According to two of them, 

this type of bullying has to do with the lack of acceptance of sexual 

orientation and/or gender identity of LGBTQI+ people that leads to 

prejudice and certain behaviours such as bullying, violence etc. 

More than half of the participants from Thessaloniki defined the 

terms as the discrimination, negative attitude or any form of 

aggression towards people with ‘different sexual preferences’; 
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nonetheless, some were confused with some of the terms, as they 

described ‘transphobic’ as ‘people who fear ‘transexual’’. Other 

participants seemed unable to define the terms, as they described 

them as fear of the same gender, fear towards ‘transexual’ and fear 

of both genders respectively; some avoided to provide any definitions 

for the term biphobic.  

Only one of the parents from Athens could define the aforementioned 

terms as ‘discrimination and hostile behaviour towards people who 

are sexually attracted to the same gender, trans people and both 

genders’. On the other hand, the vast majority of the parents from 

Thessaloniki, who participated in the research seemed to be confused 

regarding the terms, as they suggested that they indicate the fear 

of people towards gay/lesbians, trans and bi. Only two defined the 

terms as the lack of acceptance of diversity based on sexual 

orientation, while one defined them as the ‘bullying of individuals 

with sexual peculiarities or abnormalities’. 

3.2.2 National policies and school curriculum 

Only two students from Athens suggested that LGBTI+ students who 

experience bullying based on SOGI are supported by the legal 

framework. The majority of the students from Thessaloniki agreed 

that there are no specific national policies on tackling HTB 

bullying, while one described that there are action plans that are 

not being implemented.  

Most education professionals from Athens elaborated that while there 

are policies or action plans on tackling bullying at schools, there 

are no such policies or plans which are focused on LGBTQI+ students. 

On the other hand, one participant mentioned that during recent years 

the State showed “an increased awareness” regarding human rights and 

equality, by organizing trainings for school staff. Another 

participant added that the Greek Ministry of Education had created 

two different bodies – the Observatory against Violence in Schools 

and the Observatory for the Prevention of School Violence– which had 

similar purposes and were operating at the same time. The result was 
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that these two different bodies started to “antagonize” each other. 

None of the teachers from Thessaloniki was familiar with relevant 

national policies.  

Half of the parents from Athens were not familiar with the ways the 

legal framework supports students who experience HTB bullying. The 

rest of the participants declared that they were familiar with 

relevant policies, but could not name any; one of the participants 

referred to activities implemented in schools providing information 

for gender identity and diversity. Almost half of the participants 

from Thessaloniki were not aware or did not answer whether national 

policies for combating HTB bullying are established, whilst three 

supported that they are inexistent. One suggested that even though 

such policies exist, they are not as helpful, since they ‘feed 

marginalisation’. 

When it comes to the inclusion of LGBTI+ content in the national 

curriculum, half of the students from Athens suggested that such 

references are made, for example in the form of discussions in class. 

Usually such references are made in context of discussion about 

bullying in general or in relation to relevant events, such as Pride; 

a few described that general discussions could be held in context 

of a lesson. However, one of the students from Thessaloniki mentioned 

that even if such content is included, teachers tend to ‘reject or 

skip it, either because they do not approve it, or because they want 

to avoid conflicts’.  

All education professionals agreed that there is a total lack of 

references on LGBTQI+ issues in the national school curriculum but 

at the same time they also agreed that there are no specific national 

laws that may limit the possibility to talk about LGBT issues at 

schools; it lies on the discretion of the individual teacher to talk 

about relevant subjects. One participant from Thessaloniki referred 

to the possibility to approach topics related to gender identity, 

in context of the thematic week in lower secondary education. Two 

out of six participants from Athens underlined that the Ministry of 

Education is also responsible for religious issues and the same time 
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the influence of the (conservative) Greek Orthodox Church is 

important. Thus, this has consequences to the exclusion of such 

issues at school/teaching curriculum and books. 

Only a few parents mentioned that LGBTI+ topics are discussed in 

school, in context of the thematic week and of subjects, such as 

Political Education and Sociology. It was added that such topics are 

also discussed because of students’ behaviours. Almost half of the 

parents from Thessaloniki were not aware or did not answer whether 

the school curriculum includes LGBTI+ content; three reported that 

no references are made.  

3.2.3 Support systems 

Most young participants were not familiar with any support systems 

for students who experience HTB bullying, or any other form of 

bullying. Characteristically, one of the students mentioned that 

‘the government does not take notice of this group of people and as 

a result many individuals feel lonely, depressed or helpless, due 

to the lack of understanding’. One student added that it depends on 

the school, but support is provided mostly by teachers, rather than 

the government. One student believed that support for bullying in 

general is provided. 

One of the teachers from Athens stated that there is no such system 

but supporting services from other bodies/institutions, for example 

Municipal social services. The same participant highlighted that 

support systems should be available for both victims and 

perpetrators. Another participant mentioned two – well known among 

the education community - trainers who – by their own initiative – 

try to raise awareness of school professionals about LGBTI+ issues. 

But, in general, all participants agreed the inexistence of support 

systems for students who experience HBT bullying; only a few 

participants from Thessaloniki referred to non-governmental 

interventions, counselling and services of psychological support. 
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3.3 State of LGBT students in educational settings  

3.3.1 General situation  

Most young participants from Athens agreed that schools are not safe 

enough for LGBTI+ students, taking the existing social context into 

consideration; one specified that ‘it depends on their classmates 

and teachers, but they are safer that they were in the past’. Two 

participants from Thessaloniki agreed that the situation in schools 

depends on the individuals – teachers and students – and the climate 

of the school contextually. Others reported that the situation of 

LGBTI+ students in school settings has shown progress over the years, 

even though they still face difficulties. Most agreed that LGBTI+ 

youth is unable to easily express their sexual orientation and/or 

gender identity, due to conservatism, while a few were optimistic 

that school environments will be safer for LGBTI+ students in the 

future.  

Three students from Athens reported that LGBTI+ students are equally 

treated in the school environment, but four had a different opinion; 

one elaborated that ‘these people are afraid to open themselves to 

anyone’. The majority of the students from Thessaloniki seemed to 

believe that all students are treated equally in their school, 

although one clarified that this is because LGBTI+ students do not 

‘dare to reveal their identity’. One underlined that the problem 

comes mostly from teachers, rather than students and another one 

added that most of the education professionals try to be fair with 

their students and avoid any forms of conflict. 

Education professionals from Athens agreed that the school 

environment is neither safe nor inclusive for LGBTQI+ students. One 

participant also highlighted that “such issue” (LGBTQI+ issues and 

people) “does not exist at all at elementary schools”. Educators 

from Thessaloniki agreed and underlined that schools are not safe, 

since ‘those who decide to express their SOGI pay the price of 

exclusion from their social groups, depending on the case’, while 

one mentioned that bullying related to SOGI remains at the same level 



 

32 

of any other form. Worth mentioning is the fact that one mentioned 

that there seems to be no problem, although they stated that LGBTI+ 

students are isolated and excluded. 

Nonetheless, five educators from Thessaloniki stated that LGBTI+ 

students are equally treated in school environments, while two 

mentioned the existence of discrimination at some level and one 

underlined that they should be equally treated.  

Most parents from Athens agreed on the lack of safety, as ‘there is 

a lot of prejudice against the LGBTI+ community in schools, like 

there is in society’. A few supported that LGBTI+ students are as 

safe as the rest of the of the students; one added that ‘within the 

school environment children are safe and can express themselves. It 

also depends on the perception of the parents of these students and 

how supportive they are of their choices and, of course, it depends 

on the parents of their classmates and the way they have raised their 

children in relation to respect of diversity’. The vast majority of 

the parents from Thessaloniki reported that schools remain unsafe 

for LGBTI+ students, who cannot express their SOGI, as ‘e.g. a young 

person is surrounded by a group of peers who call them names, judging 

them about their sexual peculiarity’. Two believed otherwise, one 

of whom suggested that it is ‘a matter in progress’. 

Most expressed that all students are treated equally in the school 

environments, especially by the teachers as ‘they are certainly 

harassed/mocked [only] by their classmates’. Two participants from 

Thessaloniki agreed, as in their experience they did not notice 

unequal treatment. Some reported that LGBTI+ students are not treated 

equally in the school environment. One added that ‘in general, this 

does not apply to anyone, especially for LGBTI+ individuals’.  

3.3.2 Incidents of HTB bullying in schools 

Some students from Thessaloniki believe that incidents of HTB 

bullying are serious in their school and is usually manifested in 

the form of physical or verbal harassment, with expressions like 
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‘you are talking about that gay, the faggot’. Two did not provide 

specific examples, but stated that they have heard that relevant 

incidents have taken place in other schools. One did not answer the 

relevant question. 

Most educators from Thessaloniki consider such incidents to be 

serious, as they might cause severe consequences in the psychology 

of the students. One of the participants referred to a student that 

had panic attacks whenever he received relevant comments. However, 

one educator stated that it is not a serious problem and another one 

mentioned that they usually prevent such incidents. 

All parents from Thessaloniki reported that incidents of HTB bullying 

are serious, as ‘they deprive the freedom of children, who want to 

express themselves this way’.  One indicated that ‘in a scale of 1-

10, the severity of incidents of this form of bullying is 6 or 7’. 

3.3.3 Support by the State and organisations 

Most students from Thessaloniki agreed that the State does not 

contribute to the protection of LGBTI+ students from HTB bullying, 

even though it should provide information, develop supportive 

programmes for students who have experienced/are experiencing 

bullying, integrate relevant courses in the school curriculum and 

assign psychologists in all school units. Students from Athens agreed 

that the provision of information is needed, as well as the 

establishment of support groups and the ‘recruitment of teachers 

without stereotypes’. One student suggested that change can only 

come when people start thinking critically. However, one student 

from Athens supported that ‘the State has no right to impose teachers 

to like this community’, whilst one from Thessaloniki added that the 

State does not have any responsibility to implement 

activities/programmes for the protection of LGBTI+ students, as this 

is a parents’ and teachers’ duty. 

All education professionals agreed that the Greek State does not do 

anything or does not do enough to promote an LGBTI+ friendly and 
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safe school environment and to tackle HTB bullying. One participant 

highlighted the importance of “a central [State] planning” and that 

we should not be based on personal initiatives and efforts of school 

professionals.  

Participants from Athens recommended the organisation of trainings 

for school professionals – one suggested that participation should 

be mandatory - preparation of guides for both school staff and 

parents and the introduction of LGBTI+/equality/human rights issues 

in the school curriculum and books. One also added that the 

“inclusive school” should be “institutionalised by the Ministry of 

Education”, meaning that the Ministry should particularly focus on 

the promotion of a non-discriminatory school environment and not 

just generally on the promotion of a “democratic” school environment. 

Furthermore, one participant also referred to the importance of the 

introduction of relative courses in Universities schools in order 

to properly prepare future professionals, namely teachers, social 

workers, sociologists, psychologists etc. Two participants pointed 

out that all relevant actions and policies implemented by the Greek 

Ministry of Education should be long lasting and “stable”. One added 

that even school staff – such as school psychologists – changes every 

year. A few educators from Thessaloniki suggested the implementation 

of raising awareness campaigns, the establishment of relevant 

courses and trainings and the creation of supportive structures. 

It was a common belief of parents from Thessaloniki that the State 

does not act adequately for the protection of LGBTI+ people. They 

proposed the organisation of info-days and seminars, which will also 

include an experiential approach along with raising awareness 

campaigns. Furthermore, a group of experts would be ideal and the 

pilot implementation of projects, as well as the inclusion of 

relevant topics in existing school subjects, such as Philosophy, 

Sociology or Political Education was suggested. It was highlighted 

that, in any case, any intervention should not change every time the 

government or group or strategy is changed. However, one of the 

participants supported that there is no need for the State to 

segregate the forms of bullying. According to parents from Athens, 
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the State should ‘establish and secure the institutional framework, 

but without exaggerations’, along with respect to diversity and 

implement information seminars for education professionals. However, 

one of the participants clarified that this is a matter of the 

behaviour of each individual and cannot be changed by decisions made 

by the State.  

In terms of organisations specialising in issues of HTB bullying 

and/or providing support services for LGBT young people, three 

students from Athens supported that they were familiar with them, 

but did not elaborate further. On the other hand, none of the 

students from Thessaloniki could identify such organisations, but 

where confident that they are available. 

Educators from Athens referred to the NGOs Rainbow School and Colour 

Youth, the feminist organization DIOTIMA and the Research Centre for 

Gender Equality (KETHI). Regarding support services, one participant 

refereed that DIOTIMA provided trainings, tools and support for 

trafficking victims and LGBTI+ people and issues, another referred 

that KETHI provides educational/training tools while another 

participant referred to a help line for LGBTI+ people - but could 

not name the organization which operates it. The latter also said 

that they were not aware of what kind of services every organization 

offers and how “reliable” these organizations and their 

services/programmes are. Most participants from Thessaloniki were 

unable to name relevant organisations. Two named Rainbow School and 

the project HOMBAT, run by KMOP, while one others mentioned the 

UNCHR. One education professional was unsure and referred to 

structures included in the hospital services. 

The vast majority of parents from Athens and Thessaloniki could not 

name any organisations. One provided the example of Rainbow School, 

whilst another referred to the Prevention Centres, in general, which 

to their knowledge include any form of bullying in their agenda. 

3.4 School specific questions 
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3.4.1 HTB remarks 

Most young participants from Athens reported that homophobic, 

transphobic and biphobic remarks are quite frequent and can be made 

by both children and educators, but mostly by students. Nonetheless, 

a few clarified that they are not made in an offensive way, but in 

the form of jokes or expressions of personal opinion. Most students 

from Thessaloniki reported that such comments are not frequent in 

their school. Similarly to students from Athens, most clarified that 

in case such remarks are made, it is usually done by students, in 

the form of a joke. However, one participant pointed out that 

‘nowadays, it is easier for teachers to make such a comment, rather 

than for students’, whilst another one believed that both students 

and teachers could make such comments. Two of the students disagreed 

regarding the frequency of HBT remarks in their school; one mentioned 

that it is an everyday practice, while the other one stated that 

such remarks are common and added that ‘this carries away more 

children, who did not appear to have a problem in the first place’. 

Most students reported that the response of their school in such 

events is not adequate; one of the participants clarified that 

‘teachers that happen to be present in such incidents do nothing 

than reprimand’. One supported that it depends on the environment, 

meaning the relations amongst the students, their personality, etc.  

When asked about HTB remarks at the schools where they work, two 

educators from Athens said that they have not noticed anything 

relevant, while another one referred that in their school, students 

often use LGBTQI+ terminology – such as “gay” - as an insult. The 

same participant added that if a school teacher has to address such 

an incident, they will just ask from the students involved not to 

use terms like “gay” when they talk to each other, thus accepting 

that such term is an insulting one. They added that in their school, 

teachers sometimes clearly use HTB terminology when they talk or 

refer to each other. Three educators from Thessaloniki were unsure 

of the frequency of such comments in schools. Most highlighted that 

they are rarely made and mostly by students. Only one participant 
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stated that such comments are frequently made, and agreed that are 

mostly expressed by students. Three reported the response of the 

school in such remarks to be adequate, whilst two disagreed. Three 

were unaware or did not answer the question.  

Some parents from Athens reported that HTB remarks are made quite 

frequently, by both teachers and students. One participant 

disagreed, supporting that they are rare, while others could not 

define the prevalence of such events. Others supported that such 

comments are made only by children ‘in places that are not accessible 

or controllable, like social media’. Parents from Thessaloniki 

agreed that negative comments can be made by both students and 

teachers, depending on the area. According to one of the 

participants, such remarks seem to be frequent, taking into 

consideration the age of the children, but ‘the majority of such 

comments constitute ‘teasing’ amongst children’. The response of the 

schools to such events was reported inadequate; ‘when categorising, 

we label and marginalise people at the same time, the moment we 

should embrace them and co-exist harmoniously’.  

3.4.2 Verbal and physical harassment 

The majority of young participants reported that incidents of verbal 

or physical harassment rarely take place in their school, whilst one 

reported that such incidents happen by one or two people; however, 

one student from Athens reported that such violence is quite 

frequent, while another one supported that such behaviours are 

manifested every day. One elaborated that ‘such incidents rarely 

take place in towns, thanks to open minded people. In smaller areas, 

they are more frequent and continuous’.   

Half of the students reported that the response of the school to 

such incidents is inadequate; as one clarified, teachers tend to 

reprimand in cases of verbal harassment and expel students in cases 

of physical assault. One student suggested that prevention and 

education from early school years is the most appropriate response. 
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Nonetheless, a few students supported that the school is doing 

enough. 

None of the educators reported incidents of physical assault taking 

place in their school and only one participant from Thessaloniki 

mentioned that verbal harassment is more common. The vast majority 

could not define whether the response of the school to such incidents 

is adequate; two reported it to be enough. As mentioned above, 

participants from Athens found that verbal harassment takes place 

in the form of comments, whilst the respond of the educational staff 

is to scold or expel students, depending on the incident. 

Most parents from Athens reported that verbal and physical harassment 

are not prevalent in the school of their children, or are rare. One 

participant mentioned that such incidents against LGBTI+ are as 

frequent as comments made regarding other characteristics, such as 

appearance, weight etc. The answers of the participants from 

Thessaloniki regarding the frequency of the aforementioned incidents 

varied. Some participants reported that they are frequent, while 

others indicated that they are rare. Similarly, the response of the 

school was found inadequate; one of the participants highlighted 

that ‘in several occasions the reprimands are clearly due to 

obligation –obeying by the rules’. 

3.4.3 Situation in schools 

Students from Athens and Thessaloniki agreed that hostile school 

climate can have a negative impact on students’ educational outcomes 

and sense of belonging. Characteristically, one of the students 

mentioned that hostile perceptions are often perpetuated through 

discussions amongst students. A few stated that they know a few 

classmates who are LGBTI+, but only some of them are open about it. 

The vast majority agreed that members of the school community should 

be open about their SOGI, if they like to, since they are ‘free 

citizens’ and, as one reported, teachers act as role models and they 

could help children be open as well. However, one student from Athens 

had the opposite opinion, because ‘then this would be considered 
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normal and children who are not LGBTI+ will consider it normal and 

they will start multiplying rapidly; if it was normal, they would 

be able to have children’, while one student from Thessaloniki 

clarified ‘of course everyone has the right to be attracted by 

whomever they like, but I consider it unacceptable to be provocative 

with no reason’. 

All education professionals from Thessaloniki agreed on the negative 

impact of a hostile school climate, which can also affect the process 

of students’ socialisation. All participants stated that there are 

no students or colleagues in their school who are openly LGBTI+, or 

that they are unaware. Most agreed that everyone should be able to 

freely express their SOGI in the school environment, ‘especially in 

older ages’, as one added. 

Parents also agreed that hostile school environment has negative 

effects, as all forms of discrimination. However, some stated that 

it depends on the individual as well. One participant from 

Thessaloniki added that such an environment might have a positive 

effect, as students might turn to knowledge and studying, as a form 

of opposition. None of the participants from Thessaloniki could 

recall of students or teachers being openly LGBTI+ in their school, 

but agreed that all should be able to freely express their SOGI in 

school. Most parents from Athens agreed, while a few added that 

students should freely express themselves, only if the environment 

is welcoming; one added that ‘everyone has the right to express 

themselves in a way that does not insult the freedom of the other 

members of the group’. Three opposed to this, claiming that ‘it is 

not a subject for public discussion’. 

Only a few students mentioned discussions of LGBTI+ topics in school. 

One student mentioned that a relevant discussion was made in context 

of a research project implemented in their school, where such topics 

were discussed in a positive way and another one mentioned a 

discussion in context of a biology lesson when they ‘were talking 

about various abnormalities that can take place during birth, but 

in a neutral way’. Only one stated that in some lessons such topics 
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are discussed in a negative way. Most students from Athens indicated 

that such topics are not discussed; when they are, it is in a positive 

or neutral way. One described that ‘all children would definitely 

refer to LGBTI+ people in a positive way, but they would have 

negative feelings’. 

Similarly, only one educator from Thessaloniki mentioned discussions 

regarding LGBTI+ issues taking place in context of the ‘thematic 

week’. 

One parent from Thessaloniki mentioned the inclusion of LGBTI+ topics 

in a chapter that is being taught in context of the subject of 

Sociology, while another one added that efforts are being made, ‘but 

without teachers and students having the right background’. Parents 

from Athens agreed that such issues are usually discussed in a 

positive or neutral way, in context of lessons like Biology, 

Literature, Sociology or Political Education; one participant 

clarified that it is up to teachers’ discretion to discuss such 

matters. Two supported the opposite, as this is a ‘sensitive issue’. 

3.4.4 Provision of support 

Almost all students from Thessaloniki agreed that no support is 

provided to students who experience HTB bullying or other forms of 

bullying; only one mentioned that teachers discuss such matters with 

the students and that support is usually provided by peers. Most 

young participants reported the absence of anti-bullying programmes 

in their school, whilst only a few mentioned the occasional provision 

of information, awareness raising activities and visits of experts 

in their schools. 

Two out of six educators from Thessaloniki could refer to positive 

measures and good practices implemented in their schools to tackle 

the phenomenon of HTB school bullying and promote an inclusive and 

safe school environment. These included internal training and 

awareness raising for their colleagues on LGBTI+ issues, 

organisation of discussions in the classroom regarding equality and 
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LGBTI+ issues, immediate reproofs against any HTB behaviours or 

remarks, organisation of discussions among members of schools staff 

on how to tackle school violence, invitations to school psychologists 

and organisation of discussions with parents for relevant issues.  

Moreover, another participant said that the headmaster of the school 

was aware of these issues and adopted a positive stance. Finally, 

one of the participants mentioned the organisation of an info-day 

on combating homophobia and transphobia in their school. 

On the other hand, most educators from Thessaloniki mentioned that 

no support is provided to students who suffer from HBT bullying and 

students who express relevant behaviours. One mentioned that they 

try to discuss such incidents and another participant referred to 

established processes, such as School Mediation. Half of the 

participants referred to the inexistence of anti-bullying programmes 

in their school; two of the educators referred to the aforementioned 

Restorative Justice processes and to the implementation of 

informative meetings with relevant organisations and/or information 

provision by their colleagues.  

Half of the parents from Thessaloniki were not aware of what kind 

of support is being provided to students who experience and/or 

exercise HTB bullying in schools. One indicated that there is no 

such support, whilst two suggested that they receive the same support 

provided to any form of bullying. Psychologists who visit schools 

constitute a form of support, while another participant added that 

students who experience or express such behaviours receive support 

by their families, peers or school. The same applied to the 

implementation of anti-bullying programmes and the discussion of 

LGBTI+ topics in school. Two mentioned the lack of such programmes 

and relevant discussions, while one referred to the information 

provision to students, teachers and parents by specialised 

counsellors as a method to prevent such phenomena. 

In regards to activities that could facilitate openness within the 

school community towards LGBT community members, students from 

Athens mentioned psychological support, the organisation of 
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informative seminars by experts, as well as a dedicated lesson. Young 

participants from Thessaloniki recommended the appointment of 

psychologists and intervention groups in all school settings, info-

days, organisation and implementation of relevant activities, 

discussions initiated by the teachers, provision of examples and 

video presentations on LGBTI+ students’ mentality and feelings. One 

of the students argued that ‘nobody should do anything. It is more 

likely that they would worsen/deteriorate the situation’. 

Educators from Athens recommended the following steps and measures: 

promote among school professionals respect towards diversity, use of 

an appropriate (non-discriminatory, non-abusive but inclusive) 

language, film screening followed by discussion on LGBTI+ issues, 

organisation of discussions with parents on relevant topics, use of 

educating games that promote diversity. Some participants gave 

particular emphasis to the role of regional education directors of 

the Ministry of Education: if these officials do not adopt a clearly 

positive and progressive stance towards LGBTQI+ issues, school 

professionals hesitate to implement good practices and adopt 

positive measures like the aforementioned. Thus, there is gap between 

the decision making in the Ministry of Education and the 

implementation of these decisions at schools, because regional 

directors have the ability to implement and follow their own personal 

policy. In other words, the promotion of a positive policy, plan or 

measure is totally dependent on the good will of the respective 

regional education director. 

Educators from Thessaloniki suggested the implementation of info-

days and open discussion, the establishment of relevant courses, the 

information provision to education professionals, students and 

parents, and the training of professionals in order to appropriately 

respond to such phenomena. 

Parents from Athens indicated that informative seminars and 

trainings would facilitate the provision of support to LGBTI+ 

students. Psychological support was found of vital importance, as 

well as the establishment of supportive structures that could support 
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children’s smooth integration in the school environment. One 

participant proposed the assignment of experts in schools that could 

support both students and teachers anonymously. Parents from 

Thessaloniki added the implementation of projects and open 

discussions, especially regarding the integration and inclusion of 

LGBTI+ students in the school community. Additionally, students’ 

participation in peer-to-peer adult groups, where discussions about 

difficulties faced by members of the community take place, would be 

beneficial. One participant added that teachers have a significant 

role on the response to such phenomena. In addition to the 

aforementioned propositions, one of the parents suggested for the 

establishment of a group of experts, the interaction/collaboration 

with other countries and pilot implementation of projects. 

3.5 Training needs 

Only one student from Athens indicated that they have attended 

courses or trainings for HTB bullying and LGBTI+ students, whilst 

none of the students from Thessaloniki has attended relevant events; 

a few mentioned that they have been informed through videos from 

YouTube and other channels and other relevant articles.  

Most students from Athens would like to participate in relevant 

events and learn about LGBTI+ rights, the legal framework, ways to 

support LGBTI+ students, as well as their perspectives and 

experiences. Two were not interested; one elaborated that knows 

enough ‘since I am not an LGBTI+ and I do not know anyone from the 

community and cannot do anything about them, there is no point to 

do anything more’. Most young participants from Thessaloniki 

appeared not to be interested in participating in relevant trainings; 

one of them characteristically mentioned that ‘in the end, LGBTI+ 

are people like any one of us. I find it almost offensive towards 

them to look for seminars because they have different needs’. 

However, some reported to be interested in participating in relevant 

trainings and recommended for them to include information of how 

these people feel, how they made these choices and how they realised 

their identity. 
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All six educators from have attended seminars or info-days on human 

rights, sexual and gender based violence and gender equality; 

however, only one has participated in a training on combating 

homophobic and transphobic bullying in schools, whilst another one 

mentioned that they have attended a training on the use of the Forum 

Theatre to raise awareness on homosexuality. None of the education 

professionals from Thessaloniki has received training with regards 

to HBT bullying and LGBTI+ students. 

However, the vast majority of the participants declared their 

interest in participating in relevant trainings, which should 

include the clarification of relevant terms, ways to approach and 

integrate LGBTI+ students in the school environment and ways to 

respond in incidents of violence and HBT bullying and to students 

who express such behaviours. Moreover, they suggested the training 

to include examples of incidents that have taken place in Greece and 

other countries, as well as organisations that provide information 

and support to LGBTI+ students. 

Educators working in Athens agreed that the curriculum of such a 

training should include basic terminology and theory, as well as 

good practices adopted all over the world, do’s and don’ts (“what 

does work and what does not?”) and methods prevention, intervention 

and counselling. Their trainings needs also included ways to raise 

awareness of parents, working methods with the victims, the 

perpetrators and their families, tools that can be easily transferred 

and disseminated, discussion/ exchange of opinions and experiences. 

Practical tools on how to handle HTB bullying incidents were 

considered vital. In terms of training methods, some proposed 

experiential learning and feedback by participants, and exchange of 

views and experiences amongst trainees. Another one suggested the 

creation and maintenance of an electronic forum in which all trainees 

will participate and the use of this forum as a way of continuing 

update of the knowledge gained during the training workshops. Another 

participant proposed a long lasting training (3 to 6 months), with 

the participation of LGBTI+ people in order to share their own 

experiences with the trainees. 
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Three parents from Athens indicated that they have participated in 

relevant trainings, in context of their master’s degree and 

seminars/info-days, as well as on personal motivation. Even though 

some did not show any interest in participating in trainings, the 

vast majority declared their interest and suggested for the training 

to include information regarding the legal framework and LGBTI+ 

rights, organisations where the public can address to report 

incidents of violence, as well as organisations that provide 

psychological support, information regarding the psychological 

support needed for an LGBTI+ individual who has suffered bullying 

or violence and examples of incidents that have been reported and 

their legal outcome. Furthermore, parents suggested for the 

trainings to encompass information regarding LGBTI+ individuals’ 

psychology, in order to provide support more efficiently, if needed, 

ways to respond to incidents of discrimination against LGBTI+ people 

and ways to approach LGBTI+ students. 

Only one of the parents from Thessaloniki has attended and info-

session, in context of a school hour, and another one has had 

discussions with LGBTI+ individuals. Some of the participants were 

interested in attending information seminars, in order to understand 

the needs and feelings of LGBTI+ youth. However, one pointed out 

that ‘one cannot be trained; they can only be informed and reflect’. 

Two did not show interest in relevant trainings, as they have been 

formerly informed. 

4. Key findings of the online survey 

4.1 Short presentation of the online survey, target groups. 

Quantitative research was also conducted with students, education 

professionals and parents, in order to investigate the current 

situation in schools, in terms of discrimination and violence against 

LGBTI+, inclusion of LGBTI+ students in the school curriculum, 

support systems, existing organisations and services, as well as 

training needs. 
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A questionnaire was drafted and agreed by all partners and was 

further adapt it in the national context. The online survey was 

hosted in an online tool, i.e. LimeSurvey, and was completed 

anonymously, as the ip address of participants was protected and not 

detectable. 

4.2 Demographics   

The survey was completed by a total of 329 responded of the three 

aforementioned target groups, after removing all missing cases 

(381). Out of the total number of participants, 208 we students, 81 

education professionals and 40 parents. As presented in the chart 

below, most participants reported to be cisgender females. Out of 

the three students that selected the option ‘other’ in the relevant 

question, one reported to be bigender, one was unsure and one was 

confused, but they inclined to be genderfluid. One of the 40 

respondents that selected ‘parents’ as their target group, one was 

suggested they were born in 2001 and suggested they were female, 

even though they have selected the option ‘other’ in the relevant 

question in the section of the demographics. 
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4.3. Discrimination, bullying and harassment 

4.3.1 HTB Remarks 

Out of the total number of students that participated in the online 

survey, 35.58% believes that 

negative comments based on SOGI are 

quite often; 27.88% believes that 

such remarks are very often, while 

another 27.88% reported that they 

occasionally take place. Sixteen 

students (7.69%) consider these 

comments to be rare and two (0.96%) 

do not believe that they take place. 

The majority reported that such 

remarks are made by both education 

professionals and students. 
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According to 44.71% of young respondents, school professionals 

rarely intervene when such comments are made, while 20.67% reported 

that they never intervene. Some students (23.56%) supported that 

this sometimes happens, while less (5.77%) mentioned that such 

intervention is quite often; the rest 2.88% reported that this is 

very often. The majority (78.85%) appeared to be dissatisfied with 

the school response. Less students (8.17%) found the response 

adequate, whilst 12.98% of young respondents were either unaware or 

did not want to answer the relevant question. 

The perceptions of education professionals regarding the frequency 

of homophobic, biphobic and transphobic remarks slightly change, as 

most believe that they occasionally happen. Like students, the 

majority (75.31%) reported that 

such remarks are made by both 

students and education 

professionals; less (22.22%) 

supported that they are only 

expressed by students, while 

one supported that they are made 

by professionals and one by 

neither of the two groups. Less 

than half of the educators 

(45.68%) reported that 

professionals occasionally 

intervene, 17.28% supported that such interventions are quite often 

and 4.94% that they are very often. However, 30.86% believed that 

they are rare. Like young participants, most educators (80.25%) found 

the response of the school staff inadequate, while 9.88% were 

satisfied with the ways such incidents are handled and another 9.88% 

did not know, or did not want to answer. 

Out of the 40 parents of students that participated in the online 

survey, 32.5% believes that HBT remarks are occasionally made in the 

school environment, another 32.5% believes that they are quite often 

and 27.5% supported that they are more frequent. Three of the 

participants (7.5%) found such remarks rare. Unlike the other two 
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groups, most parents (55%) believe that negative comments are solely 

made by students, while less (45%) believe that they are made by 

both students and teachers. Forty-five percent of the parents believe 

that the school staff occasionally intervenes, 7.5% believes that 

they intervene quite often and the same number that the interventions 

are more frequent. Nonetheless, 35% seemed to believe that the school 

staff rarely intervenes and 5% that it never does. The majority (70%) 

are dissatisfied with the school response to such comments, while 

10% stated that they find the response adequate. 

4.3.2 Forms of harassment  

Regarding anti-LGBT verbal harassment, most students have declared 

that they are aware or witness such incidents occasionally. 

Most young participants (55.29%) 

reported that such harassment is 

perpetrated by students, less (34.62%) 

supported that is perpetrated by both 

students and educators and a few 

(1.44%) that it is solely perpetrated 

by education professionals. The rest 

stated that neither students nor school 

professionals verbally harass people at 

school based on sexual orientation or 

gender identity. In most cases 

(37.98%), education professionals do not intervene when such 

harassment takes place, while 12.98% educators stated that they do 

intervene. The majority (80.29%) found relevant interventions 

inadequate and only a few (3.37%) were satisfied. The other 16.35% 

remained unsure. 

Similarly, most education professionals that took part in the online 

survey reported to know or witness verbal harassment based on SOGI 

occasionally (48.15%), quite often (8.64%) or very often (8.64%); 

19.75% supported that such harassment rarely takes place, whilst 

14.81% have never witnessed or heard about such behaviours in 

Have you ever witnessed or are you 
aware of anti-LGBT verbal harassment 
in your school? 

Never 16.83% 

Rarely 21.15% 

Occasionally 38.94% 

Quite often 13.94% 

Very often  9.13% 

Total 100% 
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schools. Such harassment is mostly made by both students and 

education professionals (48.15%) or solely by students (43.21%). 

Less (2.47%) reported that educators present such behaviours, while 

6.17% supported that neither students, nor educators exercise such 

behaviour. Most professionals (37.04%) were uncertain on whether the 

school staff intervenes in relevant cases; 29.63% supported that it 

does intervene and 25.93% that it does not. The rest 7.41% reported 

that either such behaviours are not prevalent in their school, or 

they are not aware of them. The majority (85.19%) found the response 

inadequate, 2.47% had a different opinion and 12.35% were unsure. 

Most parents (35%) have never witnessed or known about incidents of 

verbal harassment taking place in the school environment; 20% 

supported that it rarely happens, 30% that it happens occasionally, 

10% quite often and 5% very often. The majority (77.5%) reported 

that such behaviour is exercised by students, 17.5% by both students 

and educators and two professionals (5%) reported that neither 

students, nor educators present such behaviour. More than half of 

the total number of parents (52.5%) were uncertain on whether 

educators intervene in such incidents, 20% did not know whether such 

behaviours are present in schools or believed that verbal harassment 

based on SOGI does not take place at all. Five parents (12.5%) 

supported that when such incidents occur, the school staff 

intervenes, whilst six (15%) had an opposite view. Most parents 

(72.5%) found the response of the school inadequate, one (2.5%) had 

the opposite view and 10 (25%) were unsure. 

As depicted in the scheme hereunder, most respondents from all three 

target groups reported to have never witnessed or heard about anti-

LGBTI+ physical assaults taking place in their school. 
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In the question regarding the perpetrators of such violence, most 

respondents (students - 64.42%, educators - 48.15%, parents - 62.5%) 

stated that such events do not take place in their school or were 

not aware whether they occur. 

Out of the rest of the students, 31.73% supported that only students 

exercise such violent behaviours, one (0.48%) that they are expressed 

by education professionals and seven (3.37%) by both. Likewise, 

45.68% of educators reported that such violence is exercised solely 

by students and 6.17% by both students and educators. Thirteen 

parents (32.5%) supported that only students exercise physical 

violence based on SOGI, while two (5%) that both students and 

educators exercise such violence. 

The same uncertainty on the occurrence of such events prevailed in 

the question regarding educators’ intervention (students - 63.46%, 

educators - 41.98%, parents - 45%). Out of the rest of the sample 

12.5% of students supported that the school staff did not intervene 

when physical violence occurred, 3.85% had an opposite view and 
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20.19% were unsure. Some education professionals (19.75%) reported 

that educators do intervene, 13.58% disagreed and 24.69% were unsure. 

Almost 38% of the parents were unsure if educators do intervene, 

four (10%) supported that educators do not intervene and three (7.5%) 

supported the opposite. 

Most (students - 38.94%, educators – 48.15%, parents – 35%) found 

the school response to such events inadequate, while a few (students 

- 2.4%, educators – 3.7%, parents – 5%) suggested the opposite; 

11.06% of the students, 17.28% of the educators and 30% of the 

parents were unsure. The rest did not know whether such forms of 

violence are prevalent or believed that such incidents do not take 

place. 

Out of the total number of students, education professionals and 

parents that have witnessed harassment in an online environment, as 

depicted in the chart below, only a few answered the question on 

whether it was addressed to people from their school. More 

specifically, two students reported that it was directed to people 

from their school, whilst the same number reported that it was not; 

one was not sure. One professional suggested that the harassment was 

directed to someone from their school, whilst the other two claimed 
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it was not. Two parents elaborated that the incident they have 

witnessed was not directed to someone from their school. 

4.3.3 Bullying reporting systems 

Regarding bullying reporting systems in schools, most students 

reported that there is not a specific process that can be followed, 

while some were unaware or uncertain. Many indicated that in case 

such an incident occurs, students can refer to the principal, a 

teacher they trust or the school counsellor, but some added that it 

is not certain that they will act to the situation or ‘they will not 

take it into consideration’. Some students clarified that ‘many 

teachers have expressed negative and insulting views, without 

hesitation’, that ‘the principal hides such events and does nothing’ 

and that ‘teachers accuse us [LGBTI+ students] that we provoke 

wearing rainbow clothes’. A few highlighted that students avoid to 

report. However, when they are, teachers or principals just scold 

or expel students who express such behaviour. Others claimed that 

students can address to their friends and family, to a helpline or 

an organisation focusing on such issues or the police. A few 

respondents mentioned that there are assigned teachers who are 

responsible to handle such incidents, while others mentioned they 

can be handled with school mediation, or students can refer to the 

school psychologist. 

Educators agreed that students can report incidents of bullying to 

the principal, education professionals/staff they trust, or the 

school counsellor, but without having an official procedure 

established. Some did not know whether such procedures exist in their 

school, whilst one added that even though they exist, they are not 

followed. A few referred to procedures, such as reporting incidents 

to the principal, who brings it to the teachers’ association, and 

one elaborated that teachers to whom students address to report 

incidents, do not reveal the identity of the person, either they 

have experienced bullying themselves, or they were witnesses, they 

inform the parents of the parties and penalties are imposed by the 

teachers’ association. Others mentioned that a meeting of the school 
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board is held, with the participation of the parents, to make a 

decision and handle the situation, or they implement school mediation 

processes. Several mentioned that in some schools, there are assigned 

teachers responsible to handle such incidents, as well as 

psychologists. 

Many parents reported to be unaware of such systems or that they do 

not exist in their children’s schools. However, many referred to 

unofficial procedures, confirming the suggestions of the students 

and professionals; children usually report the incident to the 

principal or a professor they trust. A few indicated that there is 

psychological support, while others claimed that teachers try to 

silence and do not take such incidents under consideration. 

4.4 Policies, action plans and support systems 

4.4.1 National policies and curriculum 

As presented in the following scheme, most students and education 

professionals do not believe there are specific national policies 

and action plans for tackling HBT bullying, whilst the majority of 

the parents were unsure. 
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The same applies to the inclusion of LGBT content in the national 

curriculum; the majority of students (87.5%), educators (75.31%) and 

parents (70%) reported that such content is not included. Only a few 

(students – 5.77%, educators – 9.88%, parents – 5%) supported 

otherwise. Some (students – 5.77%, educators – 12.35%, parents – 

22.5%) were not sure, while the rest did not know/did not want to 

answer the relevant question. However, most respondents (students – 

45.19%, educators – 62.96%, parents – 47.5%) indicated that there 

is no law limiting the possibility to talk about LGBT issues in 

schools; only a few (students – 6.25%, educators – 6.17%, parents – 

2.5%) supported the opposite. Many students (37.98%), professionals 

(23.64%) and parents (30%) were unsure, or did not know/did not want 

to answer the relevant question (students – 10.58%, educators – 

7.41%, parents – 20%). 

4.4.2 Support systems 

In terms of existing support systems for students who experience HBT 

bullying, young participants mentioned the principal or teachers 

students trust. Many students reported to be unaware, or did not 

answer the question. Others mentioned that students can seek help 

from a school counsellor, a psychologist, their parents and friends, 

available helplines, such as 11528 – Next to you, organisations, 

such as the Smile of the Child and Colour Youth, as well as the 

police. 

Similarly, some of the educators indicated that students can seek 

support from the principal, teachers they trust, the school 

psychologist and/or counsellor and parents, whilst others stated 

that they were unaware or relevant support systems in the school 

environment, or did not answer the question. Others mentioned 

helplines, such as 11528-Next to you, or existing organisations, 

like the Ombudsman of the Child, Rainbow School, the Smile of the 

Child. 

Parents agreed that students can address to principals, teachers, 

school psychologist and/or counsellor to seek support; a few 
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clarified that if teachers or the school principal do not take 

action, they can address to a lawyer. Some added that in cases of 

bullying, students might turn to the family, friends, helplines, 

such as 11528-Next to you, organisations, like the Ombudsman of the 

Child, the Smile of the Child. Some were not familiar with any 

relevant procedures or did not answer the question. 

4.4.3 Guidelines, organisations and projects 

More than half of the students (58.17%) supported that the government 

does not provide information and guidelines; 7.21% supported the 

opposite, while 30.29% were unsure. The rest did not know or did not 

want to answer the question. Most students (44.23%) were unsure on 

whether there are organisations specialized in issues of HBT bullying 

and/or provide support services for LGBT young people, while a large 

number (38.94%) were aware of some; 8.65% supported that such 

organisations do not exist and 8.17% did not know/did not want to 

answer the question. Those who elaborated, mentioned Colour Youth, 

Rainbow School, The Smile of the Child, Rainbow Families, Orlando 

LGBT+, helplines or counselling programmes, like 11528-Next to You 

and LiveWithoutBullying. A few reported to know that such 

organisations exist, but could not recall any. 

Most education professionals 

agreed that there are no 

information or guidelines 

provided by the Government 

regarding the provision of 

support to students who 

experience HBT bullying. Even 

though 23.46% were unsure and 

12.35% did not know/did not want 

to answer whether there are any 

organisations available, the 

majority (61.73%) replied 

positively to the relevant 

question; only 2.47% reported 
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that no such organisations exist. More specifically, educators 

referred to Rainbow School, Colour Youth, the helpline 11528-Next 

to You, Orlando LGBT+, the Ombudsman of the Child, the Smile of the 

Child, KMOP, Rainbow Families. 

Most parents (40%) were unsure on whether guidelines/information are 

provided by the government; 35% replied negatively, 12.5% positively 

and 12.5% did not know or did not want to answer. Most (47.5%) 

reported that there are organisations specialising in issues of HBT 

bullying and/or provide support for LGBT young people, 45% was not 

sure and three (7.5%) did not know or did not want to answer. 

Similarly, to the other two groups, the organisations they named 

included Rainbow School, Colour Youth, the helpline 11528-Next to 

You, the Ombudsman of the Child, Orlando LGBT+, the Smile of the 

Child, KMOP, Rainbow Families. 

In terms of programmes for the prevention and tackling of bullying, 

implemented in schools, most students and educators were negative, 

whilst most of the parents answered positively. 
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Students mentioned the implementation of info-days with experts, 

video/movie projection and discussions in class, while some referred 

to activities implemented in context of the thematic week, the 

international Anti-Bullying Day, or specific school subjects, such 

as Literature and Sociology. Nonetheless, a few highlighted that 

such activities are not at all focused on sexual orientation and/or 

gender identity. Some mentioned the implementation of awareness-

raising activities through art, such as theatrical plays produced 

by students, a band that has given a performance, focusing on the 

issue, or theatrical groups visiting the school. 

Educators gave the examples of info-days with teachers’, 

psychologists’ and experts’ presentations, experiential exercises, 

theatrical productions, video projection and discussion in the 

class. Others referred to the organisation of activities and events 

in context of the thematic week and the International Anti-Bullying 

Day. However, some indicated that the aforementioned projects do not 

focus on bullying on the grounds of SOGI. 

Parents mentioned events, info-days with experts, such as 

psychologists, discussions, performances, movie projections. 

However, one respondent clarified that such projects do not focus 

on matters of SOGI. A few elaborated that students are assigned 

projects, focusing on that matters, ‘which are fruitful’, that the 

School Parents’ Association holds relevant discussions and 

presentations, as well as the distribution of relevant leaflets. 

4.5 State of LGBT students in educational settings 

4.5.1 General situation 

The majority of the respondents (students – 86.06%, educators – 

82.72%, parents – 70%) agreed that schools are not safe enough for 

LGBT young people; only a few (students – 3.37%, educators – 3.7%, 

parents – 2.5%) felt they are. Some (students – 9.62%, educators – 

13.58%, parents – 27.5%) reported to be unsure, whilst two students 
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(0.96%) did not know/did not want to answer. As presented in the 

chart below, most respondents believe that HBT bullying incidents 

are serious or quite serious in Greek schools. 

 

Many students mentioned incidents of negative comments, threats and 

verbal abuse towards LGBT students, such as calling gay boys 

‘lesbians’, as well as incidents of exclusion, stigmatisation and 

psychological abuse. A few students also mentioned cases of 

(intentional) misgendering, expressed by both students and teachers. 

A few others clarified that negative comments are expressed by both 

students and education professionals, while others described cases 

of students getting lower grades or being expelled because of their 

SOGI. Some mentioned incidents of physical abuse and extreme cases, 

like an incident with a student that ‘was bitten because he was gay 

and more feminine than other boys’ or an ‘attempt of arson against 

a trans female student’, or cases of students that had to change 

schools due to bullying based on SOGI. 

Educators gave examples of negative comments based on SOGI, verbal, 

psychological, physical and online violence, exclusion and 
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stigmatisation. A few mentioned that such incidents are usually 

suppressed and hidden. Some educators mentioned known cases of 

students who experienced bullying based on SOGI and committed 

suicide. 

Parents confirmed the existence of the aforementioned forms of 

violence in the school environment, as well as pranks. A few 

mentioned cases of students who experienced bullying based on SOGI 

and committed suicide that received publicity. 

The majority of students (68.27%) do not believe that LGBT students 

are treated equally in the school environment; 8.17% think they are, 

22.12% remained unsure and 1.44% did not know/did not want to answer. 

As mentioned above, LGBT students are being excluded or treated in 

a different way by students and teachers and might get lower grades. 

Students supported that the State should introduce laws for the 

protection of LGBT rights and have stronger punishments, assign 

psychologists and social workers in schools, introduce relevant 

subjects in schools in order to inform, raise awareness and provide 

useful information on organisations providing support, such as sex 

education, and support these students in any way. Some of the 

students suggested for teachers to pass evaluations, so that 

education professionals who bullied or did not support LGBT+ students 

can be moved from schools. 

Like students, most educators (66.67%) do not believe that LGBT 

students are treated equally in the school environment, while 7.41% 

reported that they are; 24.69% were unsure and 1.23% did not know/did 

not want to answer. Education professionals elaborated that LGBT+ 

students are usually mocked, excluded, stigmatised and experience 

verbal violence. Some added that LGBTI+ issues are not included in 

the curriculum and the school books, while a few mentioned that 

teachers might express negative views on LGBTI+ people, making LGBTI+ 

students feel unsafe to express themselves; one added that LGBTI+ 

educators hide their SOGI, while the same applies to students who 

‘pretend to be straight’, in order not to be bullied. Another 

respondent highlighted that LGBTI+ students do not have equal 
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opportunities. Educators suggested that the State should introduce 

laws regarding bullying and discrimination and train education 

professionals. Relevant subjects should be included in the school 

curriculum in lower grades, like sex education, discussing matters 

of sexuality, sexual orientation, gender identity, whilst school 

textbooks should be inclusive. Students, teachers and parents should 

be provided information, through seminars and projects. 

Similarly, the majority of parents (60%) supported that LGBT people 

are not equally treated in the educational surroundings, 10% 

supported the opposite, 27.5% were not sure and 2.5% did not know/did 

not want to answer. As described above, parents mentioned that LGBT 

students are excluded and treated with cautiousness and prejudice, 

while they are sometimes evaluated in a different way. They also 

referred to the exclusion of LGBTI+ references in schools, or the 

negative comments and stances, as well as the indifference of 

education staff to act, while they provided examples of well-known 

cases of bullying based on SOGI against students that took their 

lives. One of the parents highlighted ‘how can someone be treated 

equally when they are afraid to reveal their truth?’.  

According to the parents who answered the relevant question, the 

State should provide information, trainings and implement projects, 

while laws to protect LGBTI+ rights and punishments for people who 

present violent behaviours based on SOGI should be established. 

Psychologists should be appointed in schools, while a relevant lesson 

should be introduced. One of the parents, proposed for mandatory 

meetings with the families of LGBTI+ students to be organised. 

Another one elaborated that ‘in case a student causes problems to 

other students, they should be expelled, attend meetings with social 

workers and parents should receive penalties; these children will 

later cause bigger problems’, while another participant supported 

that penalties should also be awarded to education professionals who 

tolerate bullying. 

4.5.2 Support by the State 
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Most respondents agreed that the State is not doing enough to protect 

LGBTI+ students (students -89.9%, educators – 88.89%, parents -80%); 

a few had the opposite view (students – 1.92%, educators – 2.47%, 

parents – 7.5%); some were not sure (students – 7.69%, educators – 

8.64%, parents – 10%), whilst a few students and parents (0.48% and 

2.5% respectively) did not know/did not want to answer. 

Students supported that the State should take measures, so that 

education staff receives proper training, introduce subjects in the 

school curriculum addressing relevant issues, assign psychologists 

and social workers in schools and organise projects and seminars. 

Some proposed for the ratification of laws for the protection of 

LGBTI+ rights, such as marriage of same-sex couples, and stronger 

penalties for those who present HBT behaviours. Others highlighted 

that teachers who present HBT views should not be employed in 

schools, whilst one student proposed for education professionals to 

be psychologically evaluated. A few pointed out that they do not 

expect anything from the State. 

Educators supported the ratification of laws, the introduction of 

relevant subjects in lower grades of school, the assignment of 

psychologists and experts in schools and the provision of trainings 

to students and teachers. They expressed the need of guidelines on 

handling bullying, including HBT bullying. Some introduced the need 

for the State and church to be separated. 

Parents agreed with the introduction of laws and stronger penalties, 

the mandatory training of teachers, the introduction of relevant 

school subjects, the implementation of projects, the assignment of 

psychologists and experts in schools and proposed for penalties to 

be awarded to teachers who tolerate bullying, students who bully 

others, as well as their parents. 

4.5.3 LGBTI+ issues in schools 

Regarding openly LGBTI+ students and teachers, young respondents 

supported that there are two to five openly LGBTI+ people in their 



 

63 

school, most educators stated that there are no openly LGBTI+ people 

at all in their school, while most parents did not know or did not 

want to answer. 

 

The majority of respondents (students – 97.12%, educators – 87.65%, 

parents – 77.5%) agreed that people should be able to express the 

SOGI in the school surroundings, a few (students – 1.44%, educators 

– 2.47%, parents – 5%) disagreed and some (students – 1.44%, 

educators – 9.88%, parents – 17.5%) remained unsure. 

As elaborated previously, most students (69.23%), teachers (61.73%) 

and parents (65%) reported that LGBTI+ topics are not discussed in 

schools, in context of school subjects. Some (students - 24.04%, 

educators – 20.99%, parents – 7.5%) supported that such topics are 

discussed, whilst a few (students – 6.73%, educators – 17.28%, 

parents – 27.5%) remained unsure. When the aforementioned topics are 

addressed, it is in a neutral way, according to most students 

(43.75%), while 25% supported that they are discussed in a negative 

way and only 3.85% presented that they are discussed positively; 

13.46% appeared to be unsure. Eighteen educators (22.22%) agreed 



 

64 

that these matters are approached neutrally, 17.28% supported that 

they are approached in a negative way and 8.64% in a positive way; 

27.16% remained unsure. Nine of the parents (22.5%) supported that 

when such issues are discussed, it is in a negative way, one (2.5%) 

supported that they are discussed in a positive way and four (10%) 

in a neutral way; fifteen (37.5%) remain unsure. The rest of the 

respondents did not know or did not want to answer. 

4.5.4 Recommendations for schools 

According to younger participants, schools should organise seminars, 

implement projects and provide information to students, teachers and 

parents regarding sexual diversity as a step to protect and support 

LGBTI+ students. A safe environment should be built, where students 

can express themselves, while teachers should be open-minded and not 

express HBT comments, but to provide support to LGBTI+ students. It 

was pointed out that schools should have a clear positive stance 

towards sexual and gender diversity. Discussions should be held in 

context of a dedicated lesson, such as sexual education, while the 

establishment of support groups was suggested. A reporting system 

should be established and students should be encouraged to report 

incidents of bullying they experience or witness. Penalties should 

be imposed to people who express violent behaviours based on SOGI. 

Students also supported that schools should oppose to homophobic 

parents. 

Seminars for teachers and students, lessons regarding gender 

identity and sexual orientation and activities, such as theatrical 

plays, workshops, etc. for the prevention and tackling of homophobia, 

transphobia and biphobia addressing to all actors (students, 

teachers, parents) were proposed by education professionals. 

Educators should encourage students to report relevant incidents and 

create an atmosphere of safety, trust and inclusion. Other steps for 

the protection and support of LGBTI+ students to be taken by the 

schools are the assignment of psychologists and experts in schools 

and the development of a protocol for the response to violent 

incidents against LGBTI+ students. Schools should have a clear 
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positive stance towards equality for all and resist to any 

backlashes; they should adopt an approach of inclusiveness, 

acceptance, solidarity, understanding and dignity. 

Parents found the provision of information of vital importance, in 

the form of seminars, open discussions with students, experts and 

the Teachers’ and Parents’ Association, experiential trainings or 

interviews with LGBTI+ children or parents of LGBTI+ children. A 

dedicated lesson should be included in all school grades, whilst 

inclusive language should be introduced. Some suggested the 

prevention/tackling of the phenomenon through art, while some 

proposed for the punishment of students who express such behaviours. 

More supervision was also suggested. 

4.6. Training needs 

Most students (83.17%), education professionals (58.02%) and parents 

(67.5%) have not attended any relevant trainings or special courses. 

Three of the students elaborated that they have participated in 

school projects on combating bullying, have attended seminars 

regarding the rights and equality of LGBTI+ people and have 

participated in the programme ‘Youth Parliament’, where they 

organised an event for human rights, including LGBTI+ rights, as 

well as in events in context of the thematic week. Education 

professionals referred to organisations, such as the Observatory for 

the Prevention of School Violence and Bullying, the Regional 

Directorate of Primary and Secondary Education of Attica, Rainbow 

School, Orlando LGBT+ KMOP, the Association for the Psychosocial 

Health of Children and Adolescents (A.P.H.C.A.), Onassis Cultural 

Centre, as well as specific projects, like HOMBAT. Four of the 

parents mentioned organisations, such as Rainbow School, KMOP, OKANA 

and specific seminars, whilst one of the parents declared that they 

were a member of the group ‘Proud Parents’.  

The vast majority of young respondents (90.38%) were interested in 

attending trainings in the future. Some reported that such trainings 

should include LGBTI+ terminology and definitions of gender, gender 
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identity and facts regarding LGBTI+ students and bullying, such as 

the percentages of LGBTI+ students in schools and the perceptions 

of cis-heterosexual students towards gender and sexual diversity. 

Additionally, they would like to know about LGBTI+ rights, 

international and national legal framework, ‘the history around the 

matter’, LGBTI+ students’ psychology and perceptions, and talk with 

LGBTI+ people. Other students suggested for the trainings to include 

ways to prevent and combat the phenomenon, as well as how to handle 

incidents of bullying, in general and specifically against LGBTI+ 

students and ways to support and encourage LGBTI+ students to open 

up and express themselves. Ways to handle people who exert bullying 

behaviours and ways to protect oneself from or when experiencing the 

phenomenon should also be included. One LGBTI+ student supported 

that they were not only interested to learn, but also to talk about 

their sexuality. On the other hand, one student reported that they 

‘don’t feel the need to do it’, while another one supported to be 

negative because they ‘belong to the LGBTI+ community and want to 

be positively and not negatively informed’. 

Likewise, the vast majority of the education professionals (92.59%) 

reported to be interested in participating in trainings. Some of the 

respondents suggested for them to include ways to handle, prevent 

and combat incidents of bullying in the school environment and ways 

to integrate all students and create a safe environment for them to 

express themselves. Information regarding the different identities, 

the current legal framework and ways of intervention and awareness-

raising should also be presented. A few supported that experiential 

trainings are concerned ideal for this, while one suggested that 

they would like to know about experiential exercises they can use 

themselves in the classroom. Many educators added that they would 

like to know about ways to approach and support students who 

experience, as well as students who exert violent behaviours and to 

encourage students to report incidents. They would also like to 

participate in projects and know about organisations and experts 

they can cooperate with for handling serious incidents, as well as 

good practices and ways to manage conflicts and crisis about these 

matters in the school environment. 
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Most parents (60%) appeared to be interested in attending trainings 

and programmes focusing on the issue. Specifically, they would be 

interested in ways to handle homophobic incidents and bullying in 

the school and familial context, as well as how to effectively 

protect and support their children. They would like to receive 

information form experts, regarding the causes of the phenomenon and 

how it is experienced by LGBTI+ students, and know what the school 

response is for the protection of these students. Others suggested 

that they would like to know how they can identify the sexual 

orientation and/or gender identity of their children, so they can 

support and protect them in the school and social context. One 

specifically mentioned that they would be interested to learn how 

to talk about these issues without ‘feeling threatened or threat’. 

On the other hand, one was negative, as ‘sexual orientation is a 

personal matter’, while another one stated that ‘gay and the rest 

focus way too much on their sexuality and that makes them 

provocative. If straight and gay people focused on their personality 

and behaviour, nobody would be mocked. […] Personal life is personal, 

because it doesn’t concern anyone. So if I participate in anything 

related to the above, I refuse to support anything further’. 

5. Conclusions and recommendations  

It remains evident that the school environment is still not 

welcoming, safe and friendly towards LGBTI+ students and educators; 

HTB bullying is still considered to be a serious phenomenon. It is 

common for students to receive negative comments on the grounds of 

sexual orientation and/or gender identity. Even though physical 

violence is not prevalent, verbal violence and cyber bullying take 

place in the school environments. Research findings confirm data of 

former research, in terms of the form of harassment against LGBTI+ 

people occurring in schools (Ioannou, 2018). 

No LGBTI+ references seemed to be mentioned in the school curriculum, 

while only a few discussions are made, based on the personal 

motivation and discretion of the individual teacher. 
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The fact that some participants of the focus groups and some 

respondents of the online survey supported that students and teachers 

should not freely express their SOGI in the school surroundings, as 

in some cases sexual and gender diversity is considered to be a 

sensitive issue, is worth mentioning. 

In cases of HTB bullying in schools, students do not always seek 

support from the educational staff, as they sometimes try to silence 

and hide such incidents or do not take action. At the same time, 

support is not provided by the school either, as procedures are not 

usually established, while in some cases that they are, they are not 

followed. The same applies to the support by the State; some 

educators that participated in the research expressed the need of 

institutional support provision to schools and themselves, in terms 

of trainings, guidelines, tools and procedures. 

5.1 Future research areas  

The field research, i.e. the focus groups were implemented in the 

two biggest cities of Greece. It would be recommended for the 

research to take place in other regions as well, in order to 

investigate the current situation of LGBTI+ rights and HTB bullying 

in schools in areas with different characteristics.  

It is recommended for a larger number of participants to be engaged 

in future research, both in the qualitative and the quantitative 

research. Furthermore, it is proposed for the same number of 

respondents per target group to be engaged, so that correlations can 

be made. A smaller questionnaire, with less open-ended questions, 

might contribute to more complete answers.  

5.2 Recommendations for Policies  

Taking all the above into consideration, the following 

recommendations are proposed: 
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• Guidelines on ways to handle incidents of all forms of bullying, 

including HTB bullying, should be developed and introduced to all 

school units; 

• Schools should be provided with propositions of reporting 

procedures that could be adapted to their needs; 

• Trainings for students, education professionals and parents 

should be organised and disseminated accordingly; 

• Inclusive language should be integrated in all school books; 

• A relevant lesson addressing LGBTI+ issues should be integrated 

in the national curriculum; 

• Raising awareness should be implemented, in order to sensitise 

the public; 

• Laws should protect students from bullying on the grounds of 

sexual orientation and/or gender identity; 

5.3 Recommendations for Schools 

Following the directions of the main findings, it is suggested for 

schools and education professionals to:  

• Participate in trainings, in order to reflect and combat their 

personal stereotypes; 

• Introduce inclusive language in their everyday work; 

• Hold discussions regarding LGBTI+ rights and discrimination in 

class or in context of events. 
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• Create a safe and welcoming environments for all children to 

express themselves freely; 

• Establish clear procedures of reporting of incidents and 

disseminate them to all relevant actors; 

• Encourage the establishment of peer (support) groups, where 

students can discuss, exchange experiences and ideas and support 

each other; 

• Provide information to students and parents regarding 

organisations and services they can turn to, in case they need 

further support or information; 

• Organise more relevant events, with the participation of experts; 

5.4 Recommendations for NGOs and municipalities  

NGOs should provide their support and cooperate with all actors 

(students, education professionals and parents) for the prevention 

and tackling of these phenomena. Relevant projects that are being 

implemented should be appropriately disseminated and they should 

encourage the participation of all relevant actors. 

Municipalities should have a more positive and supportive stance 

towards the prevention and combating of homophobic, transphobic and 

biphobic bullying in schools. In case schools are not provided with 

personnel, they should press for the assignment of experts in 

schools. They should also establish cooperation with other public 

and/or private organisations that work towards the prevention and 

tackling of the aforementioned phenomena. 
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